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INTRODUCTION

'THE FIRST PRIORITY IN THE
CLASSROOM IS TO ESTABLISH

AN ENVIRONMENT CONDUCIVE
TO ENHANCING THE LANGUAGE
DEVELOPMENT OF ALL CHILDREN.

DIFFERENT CHILDREN WILLE HAVEIDIEFERENT WAYS OFEEARNING AND WILL NEED TO
FOCUS'ON RIFFERENT ASPECTS'OF THE'SREADING COMPREHENSION:PROCESS. TO
PERFORM EFEECTIVELY IN'SCHOOL, STUDENTS ARE REQUIRED/ TO!PAY ATTENTION

TO.DETAILS AS WELL AS FOCUSIN ONTHE LARGERPICTURE WHEN'READING.
STUBRY STRATEGIES LIKEFOLLOWING DIRECTIONS AND TAKING ORGANIZED AND
COHERENTNOTES WIEL BOLSTER STUDENTST ABILITY TO-ARPLY. APPROPRIATE
STUDY ANDIMEMORIZATION-TECHNIQUES ‘TO UNLEARNEDICONTENTFALLOWING
EFEICIENT AND ADEQUATE TEST'PREPARATION:

2

i
% DESCRIPTION OF LESSONS

SELF-ASSESSMENT: How Are My Study Strategies? (10—15 minutes)

This eight-item seif-assessment tool ailows students to evaluate their present ability
in the lollowing areas: following directions, preparing for different reading and
writing assignments, using a variety of memory strategies, organizing information,
and preparing lor tests. Teachers can also use this assessment to monitor students’
progress over time. (See pages 1-12 and 1-13 for instructions.)

LESSON 1: Engaged Listening (45 minutes)

Students analyze the importance of and develop strategies for engaged listening.

FOLLOWING
DIRECTIONS

LESSON 2: Following Written Directions (60 minutes)
~ Students analyze written directions using the CUCC method.
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UNIT 5:

INTRODUCTIDN

LESSON 1: Reading for Different Purposes (45 minuies) %1

Students read an article or story with different purposes in mind and discover how this
strategy affects comprehension.

= LESSON 2: Skimming Articles {40 minutes)
=) 3
= Students use strategies to skim and assess different articles in order 1o gauge relevancy and
e usefulness related to a topic.
a
[EX]
m ———
a
= LESSON 3: Previewing a Chapter (30 minutes)
a . . .
= Students are taught how to preview a chapter in a textbook to improve overall
o comprchension.
LESSON 4: Reading a Math Text (30 minuites)
Students preview a math chapter by scanning and making connections prior to reading the
entire chapter. The new vocabulary terms and big ideas are then recorded using a chart.
—  LESSON 1: Writing an Effective Summary (45 minutes) .
o g Students are taught how to quickly and ¢fficiently summarize a newspaper, magazine,
& © - or Internet article.
3
©
25 : -
E o
oo i 1 :
= Z  LESSON 2: Tips for Editing (30 minutes)
Students are introduced to a strategy to improve the editing process.
LESSON 1: Creating a Troubleshooting Journal (30 minutes)
= &5 Students create personalized Math Iroubleshooting Journals following a group brainstorming
o . . . ;o
= o : session. Students will be able to use this s a resource when working independently on math
content area.
%) LESSON 1: Acronyms and Acrostics (40 minutes)
2 bi
= Students become familiar with creating their own acronyms and acrostics in order to prepare
= for memorizing information,
T
o
Lol
|
>
g LESSON 2: Categorization (40 minutes) .
= Students explore categorizing items as a means 10 increase memorization capacity.
= 3

5-2



INTRODUCTION

- LESSON 1: Organizing Information (45 minutes)

Students practice taking notes using different methods to organize information.

LESSON 2: Two-Column Note Taking (40 minutes)

Students reorganize notes into two columns.

NOTE TAKING/ORGANIZING
INFORMATION

* LESSON 3: Three-Column Note Taking (40 minutes)

Students take organized notes and make the material more meaningful by making personal
. connections to the text.

LESSON 1: Creating Study Plans (45 minutes)

Students create a Study Plan for upcoming tests by choosing appropriate study strategies
and allocating enough time during the week to prepare.

O : LESSON 2: Introducing Testing Formats (30 minutes)

Students become familiar with identifying different types of testing formats and appropriate
strategies to complete them.

. LESSON 3: Applying Testing Formats {60 minuies)

Students learn to apply strategies for approaching ditferent types of testing formats.

LESSON 4: Analyzing Mistakes (60 minutes)

Students learn to analyze the mistakes they made on a graded test and reflect on behaviors
that they can adapt the next time they prepare for taking a test.

TEST PREPARATION AND REFLECTION

«

— — — =

e

LESSON 5: Creating a Rubric (30 minutes) o

Students learn to analyze different projects and create rubrics based on the criteria that they Z

decide upon. S

-

- ; o »
H =

- LESSON 6: Tracking Grades (10-15 minutes) -
- Students learn to keep track of their own grades by using a grade tracking organizer. 2
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STUDY STRATEGIES

UNIT 5:

INTRODUCTION

@ REFLECTING ON YOUR PRACTICE =

Following Directions: When do students have difficulty following written and/or oral directions?
How do I help students read for understanding?

Reading, Writing, and Math Preparation: How do I help structure the learning process through
reading, writing, and math for students?

Memorization: What do students have the most diffteulty rememberino? How can [ model the habit o
P, ful
periodically reviewing class notes?

Note Tuking: How can I provide scaffolding to model note-taking skills? How can 1 structure the
experience to improve their note-laking shitls? 9

Test Preparation: What types of questions are the hardest for students and what strategies
would help students?

=& RESEARCH SAYS:
« THE DAYS PER WEEK STUDENTS STUDY AND TIME SPENT PREPARING FOR ASSIGNMENTS (READING DIRECTIONS
AND PLANNING) IS A BETTER PREDICTOR OF PERFORMANCE THAN TOTAL TIME STUDYING (DICKINSON, 1990).

* STUDENTS WHO PARAPHRASE WHAT THEY READ SCORE HIGHER ON ANALYSIS QUESTIONS THAN DO STUDENTS
WHO ONLY READ THE MATERIAL (DICKINSON, 1990).

 STUDENTS WHO INTEGRATE DIFFERENT PARTS OF THE TEXT, LECTURE NOTES, AND READING NOTES INTO
A COMMON FRAMEWORK TEND TO GET BETTER GRADES (DICKINSON, 1990).

* THE TRANSFORMATION OF MATERIAL TO BE LEARNED IS ESSENTIAL FOR LEARNING (DICKINSON, 1990).



INTRODUCTION: SELF-ASSESSMENT

O Student Worksheet:
How Are My Study Strategies?

Name: i ; Date: :
NONE OF SOMEOF @ MOSTOF ALL OF
THETIME : THETIME @ THE TIME - THE TIME
0 1 : 2 : 3

Following Directions: | read all directions
before beginning a test or assignment.
Academic Support: | write down and
arganize my ideas before beginning a
writing assignment.

Note Taking: | write down, in my own
words, what the teacher puts on the board.

Note Taking: | can identify the main idea and
supporting details of lectures and readings.

Memory: | use a variety of memorization
O strategies when preparing for tests.

Test Preparation: | make a study pian

before preparing for a test, including

what to study, which strateqgies to use,

and when to study.

Test Preparation: | study for

multipie-choice tests differentiy

than | do for essay tests.

Test Review: | review my errors
on graded tests.

Reflection Questions:

1 . How can i improve my notes so that | can use them to study for tests?
2. What memorization strategies do | find useful? .

{\J 3 How can | improve my test preparation strategies?

SIIDILVHLS AQNLS iS5 LINN
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Monthly Progress Monitoring Charts

Teacher Resource

INTRODUCTION: SELF-ASSESSMENT
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‘FOLLOWING DIRECTIBNS: LESSONA: ENGAGED LISTENING

Engaged Listening

Objectives Materials
in this lesson, students will: Student Guide pages 30-32
* Analvze the importance of engaged listening For Teacher:
* Develop strategies for engaged listening ® 15 dominoes
¢ Carry out oral instruction ® Engaged Listening Activity Directions
* Engaged Listening Activity Cards
Planning Ahead * Engaged Listening Activity Cards Answers

* Read the Engaged Listening Activity
Directions to get a better idea of the task
instructions for the lesson.

» Cut out the Engaged Listening Activity Cards.

o Obtain about 15 dominoes for a demonstration.

STUDENT:GUIDEICONNECTION: ‘Have studentsireadipage 30 initheiStudentiGuideandithenitake
the'Self-Assessmention page 31.iThis assessment can'be se!f-administered:oritaken duringa

‘teacher-studentiinterview.However it'should'be‘administeredibefore’starting thisilesson.

Procedure

Plcase feel free to select and adapt parts of the procedural suggestions below.

— To initiate interest, create a domino effect.
Q_: Set up a row of about 15 dominoes and knock them down in front of the class.
ey Instruct students to remember that event as you continue the lesson.
H
=
=<C
. o R (=
Review the term/concept of engaged listening. z
-]
w Display the words engaged and listening on the board. Discuss what the two words mean. tn
w Discuss what they have in common. Now link them together and discuss the importance o
- ol engaged listening. <
(- Ask: What is engaged lisiening? =
v When is it useful? =
Why is it important in following directions? >
} 1 & et
Explain: Engaged listening is important in following oral directions. It keeps you o
involved in an activity and allows you to continue working toward your goal. o
H&')euiﬂ L ;;i[)f 57



FOLLOWING DIRECTIONS: LESSON !: ENGAGED LISTENING

_____ : . ~

On the board, brainstorm ideas as to what engaged
listening might look like, feel like, and sound like
in a classroom.

Ask: How do people know if you are an engaged listener?

List and keep these qualities on the board for later additions. Discuss with students that
in order to be successful in completing the following activity you must be successful
listeners and pay close attention to the actions of other students.

BRAINSTORM

Have students turn to page 32, Really Following Directions,
in the Student Guide and read aloud as a class to
introduce the engaged listening class activity.

Step 1: Hand out the individuat cards containing separate directions. Depending on the
number of students in the class, students may receive only one, more than one.
ar share with a partner. Give students time to read their cards thoroughly before
beginning the activity. Have them tell the person next to them what they are to do.
Step 2: Explain that listening carefully is required for this activity. One person’s actions
are dependent upon the previous person’s actions.
Ask: Can anyone give an example of a real-life situation where listening to another
person is crucial? o

INTRODUCE

How daes this activity relate to the dominoes that 1 jusi knocked down?

Model the listening activity.

Step 3: Ask for a student volunteer, or multiple volunteers if needed, to assist in modeling
the activity/game. Explain that whatever task is being performed, the rest of the
class needs to be listening and paying attention in order for the next person to
perform his or her task. Initiate reading an item on the card and perform the task,
triggering the volunteer to perform his or her task.

MODEL

Begin the activity.

Step 4: The students may need to start over or be restarted mid-sequence in order to
complete all the activities 1o get to the end point of “Wav 10 Go!”

CREATE

ATEGIES

Discuss why it is important to be an engaged listener
in the classroom.

DY STR

ETuU

Ask: Why is it important for you to follow directions?
Why would your teachers want you to be engaged listeners? Q
Is there anything that needs to be added to the list of skills to become
an accomplished engaged listener?

DISCUSS
JCHECK-IN

UHIT 5:
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FOLLOWING DIRECTIONS: LESSON; 1:;ENGAGED LISTENING

. 4=~ BRIDGING TO THE CLASSROOM

» After delivering . ® Following the - ® Give one instruction  ® Create your own
oral directions, * lesson, discuss © at atime and write Engaged Listening
ask a student to with the class the - down multi-step Activity Cards as
summarize what ~ various steps needed ~ instructions. a class.
the directions - to be successful '
are AND explain = and compare the
the goal of the  different strategies
assignment, used in the process.

5 LINN
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UNIT S: STUDY STRATEGIES

5-10

FOLLOWING DIRECTIONS: LESSON }: ENGAGED LISTENING

Teacher Resource: ~
Engaged Listening Activity Directions

TEACHER PREP

I. Make a copy of the Engaged Listening Activity Cards. Then cut out the 24 cards. 1f you have more
than 24 students, you can pair a few students together or create a few of your own direction cards
on the blank cards provided. If you have fewer than 24 students in your class, you can give some

students two cards in order 1o complete the activity successfully.
P

12

ass out the Engaged Listening Activity Cards. Each student or pair of students should
have at least one card.

3. In order to start this activity, you must say, “Good morning.”

DIRECTIONS

1. Tell the students that they are going to practice following directions as a team, and that they are
going to have to work together. Tell them that there is to be no talking during this activity except if
their direction card tells them to say something.

[

- Explain to the class that they need to read their cards to themselves. The first part of the sentence on
their card will be what they need to listen and watch for, and the second part of the sentence will tell
them what they need to do or sav.

3. Tell the class that they need to listen carefully 1o what is being said and to watch what is being done
in the classroom.

4. IF there is a really long pause between two students’ direction cards or if the directions are completed
in the wrong sequence, they will need to start over.

5. The class should do this activity unti they get all 24 steps completed without any mistakes.

Other Strategies To Try

* Time the activity and try to beat the old time.
* Have students switch cards.

® Have a “Lightning Round.”

* Allow the class to make their own direction cards.



O

FOLLOWING DIRECTIONS: LESSON 1: ENGAGED LISTENING

Teacher Resource:

Engaged Listening Activity Cards

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Listen
& Watch

Do

Listen
& Watch

@) 0o

When the teacher says,
"Good Morning,” ...

stand up and say,
"My name is Alvin.”

When someone stands up
and says, “No, it's not," ...

cough three times.

When someone writes
SWAYS on the board, ...

get up and walk around
your desk,

When someone says,
“Please sit down,” ...

get up and turn off the lights.

When someone writes
STOP on the board, ...

turn on the lights.

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

When someone stands up
and says, "My name
is Alvin," ...

stand up and say,
“No, it's not!"

When someone coughs
three fimes, ...

go to the board and
write SWAYS.

When someone gets up
and walks around his or
her desk, ...

say, “Please sit down.” '

When someone turns off
the lights, ...

go to the board and write
STOP under SWAYS.

When someone turns
the lights on, ...

clap your hands twice.

15 i LINN
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O Teacher Resource:

FOLLOWING DIRECTIONGS: LESSON 1: ENGAGED LISTENING

Engaged Listening Activity Cards

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Listen
& Watch

u Do

When someone claps his or
her hands twice, ...

say, “l am the teacher today!”

When someone sits down at
the teacher's desk and says,
“No, I am,” ...

go to the board and write
GONE under the word STOP.

When someone says, “No way!
That's our teacher!” ...

get up and walk toward your
teacher and shake your
teacher's hand.

When someone erases ali the
S's on the board, ...

stand up and say,
"1 sure am hungry!”

When someone says,
“"Welcome to McDonald's™,
Can | take your order?"” ...

go to the board and erase the
E from the word GONE.

Listen
& Watch

Do

Listen
& Watch

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

When someone says, "l am
the teacher today.” ...

go and sit down at the
teacher's desk and say,
“No, | am."

When someone writes GONE
on the board, ...

say, "No way! THAT'S our
teacher!” and point to your
classroom teacher.

When someone shakes your
teacher's hand, ...

go to the board and erase all
of the S's from all of the
words on the board.

When someone stands and
says, "l sure am hungry,” ...

walk up to a classmate, with
a pretend paper and pencil in i
hand, and say, “Welcome to '

McDonalds™. Can | take your
order?" and return to your seat.

When someone erases the
£ from the word GONE, ...

stand up and snap your
fingers three times.

& 1IHN
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STUDY STRATEGIES

UNIT 5:
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O Teacher Resource:

O

FOLLOWING DIRECTIONS: LESSON 1: ENGAGED LISTENING

Engaged Listening Activity Cards

Listen
& Waich

Do

Listen
& Watch

Listen
& Watch

Listen
& Watch

Do

Listen
& Waich

Do

When someone stands and
snaps his or her fingers
three times, ...

take out a book from your
desk and raise it in the air
and shout, "I love learning!”

When someone walks up to
the teacher, waves, turns
around and walks back to
his or her desk, ...

go to the board and erase
the letters P and N.

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Do

When someone says,
“I love learning!" ...

stand up, walk up to the
teacher, wave at him or her,
turn around, and walk back
to your desk.

When the letters P and N
are erased, ...

go up to the board and read,
“Way To Go!" with your
thumbs up in the air.

Fisen,
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STUDY STRATEGIES
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FOLLOWING DIRECTIONS: LESSON 1: ENGAGED LISTENING

® Teacher Resource:

Engaged Listening Activity Cards
Answers

Listen
& Watch

Listen
& Waich

Do

Listen
& Watch

Do

Listen
& Watch

Listen
& Watch

Do

When the teacher says,
*Good Morning,” ...

stand up and say,
“My name is Alvin."

When someone stands up
and says, “No, it's not,” ...

cough three times.

When someone writes
SWAYS on the board, ...

get up and walk around
your desk.

When someone says,
"Please sit down,” ...

get up and turn off the lights.

When someone writes
STOP on the board, ...

turn on the lights.

Listen
& Watch

Listen
& Watch

'r ................... F

Do

Listen
& Watch

Listen
& Watch

Do

Listen
& Watch

Do

When someone stands up
and says, “My name
is Alvin,” ..

stand up and say,
"No, it's not!"”

When someone coughs
three times, ...

go to the board and
write SWAYS.

When someone gets up
and walks around his or
her desk, ...

say, "Please sit down.”

When someone turns off
the lights, ...

go to the board and write
STOP under SWAYS.

When someone turns
the lights on, ...

clap your hands twice.

o

Fisias,
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FOLLOWING DIRECTIONS: LESSON I: ENGAGED LISTENING

Teacher Resource:

Engaged Listening Activity Cards
Answers

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Listen
& Watch

Do

Listen
& Waich

When someone claps his or
her hands twice, ...

say, “l am the teacher today!”

When someone sits down at @
the teacher's desk and says,
"No, | am,” ...

go to the board and write
GONE under the word STOP.

When someone says, “No way!
That's our teacher!” ...

get up and walk toward your
teacher and shake your
teacher's hand.

When someone erases all the
S's on the board, ...

stand up and say, !
“| sure am hungry!” !

When someone says, @

“Welcome to McDonald's™.
Can | take your order?” ...

go to the board and erase the
E from the word GONE,

Listen
& Watch

Listen
& Watch

Do

Listen
& Watch

Do

Listen
& Watch

Listen
& Watch

Do

2

When someone says, "l am
the teacher today,” ...

go and sit down at the

teacher's desk and say,

“No, | am.”

When someone writes GONE @
on the board, ...

say, “No way! THAT'S our
teacher!” and point to your
classroom teacher.

©

When someane shakes your
teacher’s hand, ...

go to the board and erase all
of the S's from all of the
words on the board.

When someone stands and I
says, "l sure am hungry,” ...

walk up to a classmate, with

a pretend paper and pencil in
hand, and say, "Welcome to
McDonalds™. Can | take your
order?” and return to your seat.

When someone erases the @
E from the word GONE, ...

stand up and snap your
fingers three times,

2T,



FOLLOWING DIRECTIONS: LESSON 1: ENGAGED LISTENING

® Teacher Resource:

Engaged Listening Activity Cards
Answers

Listen &
Watch

Listen &
Waich

Listen &
Watch

Do

Listen &
Watch

Listen &
Watch

....................

When someone stands and
snaps his or her fingers
three times, ...

take out a book from your
desk and raise it in the air

and shout, “l love fearning!”

When someone walks up to
the teacher, waves, turns
around and walks back to
his or her desk, ...

go to the board and erase
the letters P and N.

@

Listen &
Watch

Do

Listen &
Watch

Do

Listen &
Watch

Listen &
Watch

Do

Listen &
Watch

Do

When someone says, "l love
learning!” ...

stand up, walk up o the
teacher, wave at him or her,
turn around, and walk back
fo your desk.

When the letters P and N
are erased, ...

go up to the board and read,
“"Way To Go!" with your
thumbs up in the air.

P,
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STUDY STRATEGIES

UNIT 5:

5-20

FOLLOWING DIRECTIONS: LESSON 1: ENGAGED LISTENING

Student Resource:
Really Following Directions

L I+

REALLY FOLLOWING DIRECTIONS
Many students skip to the end of directions, considering only the final message or task of
an assignment. The individual steps along the way are just as important. In order to really

answer a question or really complete an assignment, you must break it down and lollow
each individual step.

Following Oral Directions
When directions are given aloud it is important to:
- Actively listen before writing anything down.
. Ask clarilying questions about the goal of the assignment.

|
2
3. Write down all necessiry steps.
4. Count the necessary steps.

5

. Make a plan to complete all of the steps.

Powerful Questions
. What is the goal of the activity or assignment?

- How many different sieps will it take 1o complete this assignment?

o —

. Did I complete all the necessary steps to get full credit?



FDLI:D'W_ING DIRECTIONS ::.LESSON 2:'FEDLLOWING WRITTEN'DIRECTIONS

Following Written Directions

Objectives Materials
In this lesson, students will: Student Guide pages 33-36
* Analyze written directions using the For Teacher:

CUCC method ® CUCC: Model and Practice:
* Demonstrate understanding of Volcano Answers

the listening process ¢ Assess CUCC: Bool Review

Project Answers

Procedure

Pleasc feel free to select and adapt parts of the procedural suggestions below.

Have students turn to Fun with Numbers on page 33

in the Student Guide. Instruct students to complete

the worksheet.

Observe whether students actually read the directions and only answer the first three
questions or whether they complete the entire assignment. After students have completed

this task, discuss the directions stated at the top of the handout and the importance of
always reading the directions.

INTRODUCE

Discuss the meaning of following directions.
Ask students what following directions means. Brainstorm on the board: Where might we
find directions?
Some examples may include:
Recipes

Art projects

IE LINN

Maps
Putting things together
Directions for a test

Research papers

BRAINSTORM

O Homewaork
= Say: Today we're guing 1o learn a strategy to make following written directions very
simple and organized. It is called CUCC.

S3I1931vYL1S AOQNLS
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FOLLOWING DIRECTIONS:"LESSON 2: FOLLOCWING WRITTEN DIRECTIONS

. S

Inform students of the meaning of CUCC.

Say: Many times when you are given an assignment, it is written in paragraph form and not
specifically put into sieps. 1t is your job, as students, to figure ont what steps are necessary and
when they should occur. The following method will help outline written directions into a step-

E by-step format; it is called CUCC.
o Have students read page 34, Following Written Directions: CUCC, in the Student Guide.
Lz" Say: CUCC means to:
- Circle action words
Underline key words
Count the steps
Complete the activity
Ask: What would be the benefits of creating a strategy for following written directions?
., . .
Eu Model CUCC using the first two or three sentences
_yi— = of CUCC Model and Practice: Volcano on page 35 in
e ;
gé the Student Guide
g o Continue to practice the activity as a class.
Instruct students to perform the CUCC task independently .
a using the Assess CUCC: Book Review Project on page 36 in
Ll
A the Student Guide.
<< Discuss the Action Plan template at the bottom of the page. When students are finished,
review their work to assess progress toward the CUCC objective.
= Discuss the importance of using this skill for different written
3 directions and integrating it into everyday work.
§ Ask: Would you use this in non-school related dirvections?
] Where would this new skill come in handy?
(2]
< e hodel the CUCC . Use CUCC when ® Require studems 1o . # Give one instruction
- method each time an - performing a task use the CUCT stratepy © atatime.
= assignment is given. - analysis. (See Time © onassigninents.
5 Management secticn. )
-
O e D e i T P g s i e e B e T L Ly e e b o R B M L e R YT R L con o LA e B et s i e
=2 : 3
o * Wrile down mulii- = ® Break down complex * Return all papers and :
o - step instructions o tashs into smaller, more . completed worksheets :
u © manageable components.  © prior to grading them il
= students do not follow
g the directions.

5-22



FOLLOWING DIRECTIONS: LESSON 2: FOLLOWING WRITTEN DIRECTIONS

'Teacher Resource;
Fun with Numbers

Name: . . . Date:

DIRECTIONS: Read al! of the questions below before vou begin. Make sure to show vour work.

1. How many sides does a nonagon have: N1N€ sides

2 . What are the prime numbers between 0 and 13?7 2357113

3. What two numbers on a phone don't have any letters on them? land O

4. Sam went to the store with $0.83. He hough{ a juice box for $0.35 and a donut for $0.26. How much

money does Sam have left?

5. Take your age and double it. Now add 10. Subtract 4 from the total. What is the final number?

6. M. Bozeday has 27 students in her class. Sarah is out sick, Mike and Cate are both at the doctor’s

office, and Julie overslept. How many students are in the classroom?

7. H1x9+2=11,and 12x9+ 3 =111, whatis thesumof 123 x9+ 42

8. Answer only the first three questions on this page.

9. How many sides does a square have?

10 Complete the pattern by lilling in the missing numbers: 84, 82,80, __, _ . _

Wt
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FOLLOWING DIRECTIONS: LESSON 2: FOLLOWING WRITTEN DIRECTIONS

Student Resource;
Following Written Directions: CUCC

When directions are written, it is important to:
1. Preview the assignment before you begin.
2. Circle the direction or action words,
3. Undetline the key words that go with the action.
4. Number the direction words to understand the steps involved.
5.

Make a plan to complete all steps with the end goal in mind.

CIRCLE, UNDERLINE, COUNT, COMPLETE

FOLLOWING DIRECTIONS EXAMPLE

C Circle the direction words. Afterthe passage.the

What do i do? questions below.

U . Underline the key words. : Afterthe Qassage.the

What do | do to it? . guestions Delow.

C ~ Count the number of steps. Two steps: (1) read; (2) answer.
. First, | will preview the questions so | know
c . Complete all necessary steps. :  what to look for. Then, I'll read the passage.

Then, | will answer the gquestions.



FOLLOWING DIRECTIONS: LESSON 2: FOLLOWING WRITTEN DIRECTIONS

Teacher Resource:

CUCC Model and Practice: Volcano
Answers

MATERIALS:
mixing bowl liquid dishwashing detergent
top of 2-liter soda bottle warm waler
(about five inches in height) 2 tablespoons baking soda
6 cups flour baking dish or pan
2 cups salt vinegar
4 tablespoons cooking oil food coloring

DIRECTIONS: Use the CUCC strategy to figure out the steps needed in completing

this assignmenlt.

First, make the dough for the “cone” of the baking soda volcano. 6 cups flour, 2 cups
g g !

salt, 4 tablespoons cooking oil, and 2 cups water. The resulting mixture should be smooth
and firm (more water may be added if needed}.the soda bottle in the baking pan and
the dough around it into a volcano shape. Don't cover the hole or drop dough into it!
hc hottle most of the way [ull with warm water and a bit of red food coloring. (This can
be done hefore sculpting if you don't take so long that the water gets cold.) drops of

detergent to the bottle conlents. tablespoons baking soda to the liquid. SI()wly

vinegar into the bottle. Watch out: eruption time!

ACTION PLAN

Steps

Mix 6 cups flour, 2 cups salt, 4 tablespoons cooking oil, and 2 cups of water.

Stand the bottle in a baking pan.

Mold the dough into a voicano shape.

Fill the bottle most of the way with warm water and a bit of red food coloring.

Add 6 drops of detergent to bottle,

Add 2 tablespoons baking soda to fiquid.

Ncncn»p-oomr—-i

Pour vinegar into bottle,

Fodeg, 525
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FOLLOWING DIRECTIONS: LESSON 2: FOLLOWING WRITTEN DIRECTIONS

leacher Resource: ~

Assess CUCC: Book Review Project
Answers

To write your book review you musta brief plot_ summary. Then,tn the

reader why he or she should or shouldn’t read the book, using evidence and guotations.
Nexl,at least three of the main characters in the book. Using old magazines and
newspapers,a collage to visually represent the theme, characters, and congepts in
your book. Feel free to be creative and use pictures! Finully,n all of the materials by
March 20th. You will beyuur hook to the class in a three-minute oral report.

ACTION PLAN )
Steps - Work Date .

Provide a brief plot summary.

Explain opinion with evidence and quotations. {\)

Describe three main characters.

Create a collage (theme, characters, and concepts).

Practice presentation.

Bring in report materials. March 20th!
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‘READINGIPREPARATION:LESSEONT1" READJ'Nb FFORDIEFERENT FURPOSES

® Reading for
Different Purposes

Objectives Materials

In this lesson, students will; Student Guide page 37

* Improve understanding of how one’s For Students (one per student ):
perspective influences what is learned * Pre-selected grade-level

* Realize that a specific “purpose for reading” short stories

influences overalt comprehension ol a story

Planning Ahead

® Sclect grade-level short stories to
reflect different purposes for reading
as discussed below.

Procedure

Please [eel free 10 select and adapt parts of the procedural suggestions below.

Read Three Blind Men and an Elephant on page 37 aloud to
students or have students silently read the parable.

Ask: Why were the men’s perspectives so different?
Why were their impressions incorreci?
How does focusing on one aspect of the elephant affect
the overall picture?
How can focusing on only one elenment when reading affect
your overall comprehension?

DISCUSS | READ

Choose a grade-level story from students’ literature book.
Choose a story with several characters, settings, events, or themes.

* Develop a list that enables the students to read the story from different perspectives or
with different purposes in mind. For example:

» Read from different characters’ points of view, “You are the farmer, the princess, the
child, the grandmother.”

DO

» Read the story as if you are a detective trying to gather clues.

O ; » Focus on the different locations of the story, as if you are a travel agent.
© (continued)

SItDILYHULS AANLS 8 LINN
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READINGIPREPARATION: LESSON 1. READING FOR DIFFERENT PURPOSES

®

(continned)
» Sequence the events to see what happened first, second, etc. while reading,
» Try to figure out why an event happened.

* After developing the list, divide students into groups and assign cach group
a purpose for reading.

* Have students read the story, focusing on enly one purpose for reading,

DO

® Prepare a list of questions to be answered after the students have read the story.
Have the questions focus on the different purposes for reading.

* This can be done orally or students can write their responses.
* Ask one student from each purpose for reading group to summarize the story aloud.

* Review the answers and summaries with students.

Review the lesson by reflecting on the activity.

(= Ask: Were the oral summaries different?
- Why do you think this happened?
Ll Which questions were easier for you to answer? Why?
i How do you think reading the story was influenced by your
x J & h ¥
Ll “purpose for reading” choice?
What did you gain by focusing on one aspect? O

Do you think you missed parts of the story by focusing on one aspect?

4= BRIDGING TO THE CLASSROOM

* Afier previewing a story, ask students . ® Develop "purpose for reading” lists when
to develop their own list of “purpuse for - reading non-fiction or reading from textbooks.

reading” choices.

UHNIT 5: STUDY STRATEGIES




READING PREPARATION: LESSON 1: READING FOR DIFFERENT PURPOSES

Student Resource:

Three Blind Men and an Elephant

The parable originated in China during the Han Dynasty (202 BC-220 AD).

One day, three blind men happened to meet
each other and gossiped a long time about many
things. Suddenly, one of them recalled, “I heard
that an elephant is an odd animal. Too bad
we're blind and can't see it.”

“Ah, yes, truly too bad we don't have the
good fortune to see the strange animal,”
another one sighed.

The third one, quite annoved, joined in
and said, “See. Forget it! Just to leel it would
be great.”

“Well, that's true. If only there were some way
of touching the elephant, we'd be able to know,”
they all agreed.

It so happened that a merchant with a herd
of elephants was passing and overheard their
conversation. “You fellows, do you really want
to feel an elephant? Then follow me; 1 will
show vou,” he said.

The three men were surprised and happy.
Taking one another’s hand, they quickly formed
a little line and followed while the merchant led
the way. Each one began to contemplate how he
would leel the animal, and tried to figure how
he would form an image.

Alfter reaching their destination, the merchant
asked them to sit on the ground to wait. In
a few minutes, he led the first blind man to
feel the elephant. With outstretched hand, he
touched first the left foreleg and then the right.
After he felt the two legs [rom top to bottom,
and with a heaming face, turned to say, “So the
odd animal is just like that.” Then he slowly
returned to the group.

Thereupon, the second blind man was lead
to the rear of the elephant. He touched the tail

which wagged a few times, and he exclaimed
with satistaction, “Ha! Truly 2 strange animal!
Truly bizarre! 1 know now. I know.” He hurriedly
stepped aside.

The third blind man’s turn came, and he
touched the elephant’s trunk which moved back
and forth turning and twisting, and he thought,
“That’s it! I've learned.”

The three blind men thanked the merchant
and went their way. Each one was secretly
excited aver the experience and had a lot to say,
vet all walked rapidly without saying a word.

“Let’s sit down and have a discussion about
this strange animal,” the second blind man said,
breaking the silence.

“A very good idea. Very good,” the other two
agreed for they also had this in mind. Without
waiting for anyone to be properly seated, the
second one blurted out, “This unusual animal
is like our straw fans swinging back and forth
1o give us a breeze. However, it's not Loo big or
well made. The main portion is rather wispy.”

“No, no!” the first blind man shouted in
disagreement. “This odd animal resembles two
big trees without any branches.”

“You're both wrong,” the third man replied.
“This strange animal is similar to a snake; it's
long and round, and very strong.”

How they argued! Each one insisted that
he alone was correct. Of course, there was
no conclusion for not one had thoroughly
examined the whole elephant. How can anyorie
describe the whole until he has learned the
total of the parts?

tE LINN
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STUDY STRATEGIES

UNIT 5:

READING PREPARATION: LESSON 2 SKIMMING ARTICLES

Skimming Articles

Objective Materials
In this lesson, students will; Student Guide pages 38-40
¢ Skim articles for usefulness when gathering For Students (one per student ):
sources for a project/report/paper * Articles related 1o a research project topic

Planning Ahead

(three per student)

* Have cach student bring in three articles

that he or she has obtained for a rescarch
project. Explain that they do not need 1o

read them in their entirety since they will
be skimming them in class.

Procedure

Please {ecl free to select and adapt parts of the procedural suggestions below.

PREPARE

The day before conducting this lesson, instruct students
to bring in three articles related to their reseaxch project.
Alternatively, if teaching this lesson prior to beginning a research project, you may give
them one or several topics of their choosing,

Note: If this activity can be conducted in a computer lab, students do not need to print
out their artices.

SET A PURPOSE

Discuss the objective for the activity.

Ask: Have you ever become frusirated when you've tried to find articles to fit your
research project?

Say: Sometimes we need to decide whether or not reading un entire article is worth
our time, or if we should move on to something else. Using the technique we will
learn today, you'll be able to learn how 1o skim articles for appropriate conteit and
decide whether or not the article is useful for your research.

5-30



‘READING 'PREPARATION: LESSONIZ2 S8 KIMMING LR:RTICL-_ES

Review with students page 38 in the Student Guide,
Skimming Articles.

Keep in mind the following when discussing this strategy:

® If students figure out that the article is of no use for them early on, they can stop and
* As students skim each article, have them highlight key words and terms that relate to

Skimming Articles provides a structure that allows students to move through these
thought processes on their own. Eventually, students will not need to use this form but

Using Skimming Articles allows students time to skim through their articles and provides
support as needed. Students can use pages 39 and 40 when skimming their second and

v
Ty * This resource is flexible and is meant to be a guide, not a map.
—
ot move to another article.
w
(] their research topic.
will be able to independently move through the decision-making process.
— third articles.
W

tE OLINM
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UNIT 5: STUDY STRATEGIES

5-32

READING PREPARATION: LESSON 2: SKIMMING ARTICLES

Student Worksheet:
Skimming Articles

o

Name: e : Date:

DIRECTIONS: Highlight key words and any information that relates to the title

or main concept.

Skimming: All reading begins with skimming.

Title:

If there are headings, write them below.

What main ideas are presented in the headings?

Read the first sentence in each paragraph. The main ideas may be stated in the first sentence.
However, you may need to skim the paragraph to discover the author's primary message.

Does this article connect with the focus of my project topic?* If s0, how?

*If vou auswered “no,” this may not be an appropriate article for you to use in your research, and you should
probably find anviher sonree.



READING PREPARATION: LESSON 3::PREVIEWING A CHAPTER

O
Previewing a Chapter

Objectives Planning Ahead
In this lesson, students will: * Review The Big Piciure:
* Use multiple strategies to preview text: Strategies for Reading a Textbook
» Making predictions to prepare for discussion.
. Activating prior knowledge * Create a transparency ol The Big Picture:

o S Student Response.
» Using illustrations in context

» Making connections Materials

» Monitoring and adjusting comprehension Student Guide pages 41-42

For Teacher:
® The Big Picture: Strategies for Reading
a Textbook

Procedure

@ Please feel free to select and adapt parts of the procedural suggestions below.

Introduce the importance of previewing a text.

Ask: How do you know which new movies you want to see? (Some responses may

generate discussions on previews.)

Explain: Sontetimes when we are reading, we want to get a general idea of what we
should be expecting so that we can pay attention to what the author is trying to
tell us, Today we're going to learn how 1o beconie familiar with textbooks much
like we become familiar with movies before we go see them. This will help us
understand and develop interest in the information we are about to learn.

INTRODUCE

Discuss reading a textbook.

Ask: Do you read a texthook differently than you read a novel?
When given a chapter o read in a textbool how do you begin?
How well do you understand what you have read when you have completed
reading the chapter?

DISCUSS

Have you ever browsed through a chapter before beginning to read it?
What specifically do vou look for when browsing?

S3193LVvHLS AGCNLS 5 1INN
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READING 'PREPARATION: LESSON 3: PREVIEWING ‘A ' CHAPTER

Review with students the template on page 41 in the @
Student Guide, The Big Picture: Student Response.You may
wish to use the fransparency as you go over the template.

Explain that there are three steps involved in reading a textbook.

= Step I: This step involves getting to know more about the chapter and what the author is

E trying to convey to the reader.

E Step 2: This step involves reading the review questions or summary statements at the
end of the chapter. These questions inform the reader as to what information the
author thinks is most important.

Step 3: This step involves reading the chapter and taking time to write down any
questions or terms that seem important. Bold-faced terms are usually considered
important and should be written down with definitions.

Ll

o - R

~i— Model filling out The Big Picture: Student Response by
L4 .

%fé working through a textbook chapter as a class.
oo

- Discuss how previewing the chapter assisted the class .

> with comprehension.

(=R

§ Ask: How well did you understand the chapter?

= Do you feel that previewing the chapter improved your comprehension?

Will you use this strategy independently? Why or why not?

STUDENT;GUIDE:CONNECTION: Have students read page 42iinithe Student Guide, ‘Reading

and Writing. Then engage students in‘a discussion about.the different strategies.

£ BRIDGING TO THE CLASSROOM

i

Lad

= e = e e e el oo
lad - N

s * Assign The Big Picture: - ® Adapt this strategy to other = ® Students can wrn titles,

e Student Response sheets for ~ © reading materials (magazine - headings, and topic

5 homework assignments. - articles, newspapers, etc.). ©  sentences into questions.

1 - This strategy can be used

- with any type of reading

n material to focus their .
- reading and improve

= - el

3 comprehension.

S —




READING PREPARATION: LESSON 3. PREVIEWING A CHAPTER

]
L]

Teacher Resource
The Big Picture

O

Strategies for Reading a Textbook

UNIT 5: STUDY

STRATEGIES

5-35
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READING PREPARATION: LESSON 3: PREVIEWING A CHAPTER

Student VWorksheet:
The Big Picture: Student Response

DIRECTIONS: Write your answers and information in the Student Response Section.

THE BIG PICTURE: STUDENT RESPONSE

STUDENT RESPONSES

Preview the
Chapter

. What questions
- do you have?

Title

" What do you

- already know

about the title?

pa—
. What is the
% JUI T chapter about?
o
w
Headings/Topics/ = What are the
Subheadings main questions?
Pictures/Maps/ “éha}l mm
Charts . of pictures or
- charts are there?
= Read the Study What s the
S 0, . author's purpose
5 o Questions/ i tino this
- - Chapter Review In writing this
= wn . chapter?
a S Write down
c Q.  ReallyRead the ° any vocabulary
- 9 Chapter . words and key
" W concepts.
= S——— — . — B T P ——————
2
=




READING PREPARATION: LESSON 3: PREVIEWING A CHAPTER

Student Resource:
Reading and Writing

Name: . " Date:.

Has this ever happened to you?

* Have you ever finished a section in your science or social studies book and not understood
what it was about?

* Have you ever been reading a novel, finished a few pages, and have no idea what you've just read?
* Have you ever had an essay to complete and have no idea where to begin?

* Have you ever proofread a paper, found no errors, handed it in expecting an A" and been
disappointed when the paper is returned with the word “REDO” written at the top?

What can | do?

There are many strategies you can use to make reading and writing easier. Some you may already be

using, At first, these suggestions might seem as il they are adding more work. However, taking the
extra time will be beneficial in the end.

IMPROVING READING IMPROVING WRITTEN EXPRESSION
» Preview the chapter before you begin. + Use lists, outiining, webbing, graphic organizers,
. and computer programs.
* Read the summary on the book jacket
or back cover. + Dictate ideas to someone.
+ Make connections between reading assignment + Follow a sequence of tasks for the proofreading
and previous knowledge or experiences. and editing process.
+ Check questions at the end of each section * Read your writing aloud.
or chapter.

« Ask a peer or parent to proofread your draft.
« Look over a reading assignment {(e.q., book

report) before you begin.

-

Use spell check and grammar check when
using a computer.
« Question, paraphrase, and summarize

as you read. * Check for words that are spelied correctly, but

used wrong (homonyms), such as right and write.
* Reread if you are unsure,

Fasn,

S LIHMO
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READING! PREPARATION: LESBEON 4: READING A MATE TEXT

3

Readin_g_g Math Tgxt

Objectives Materials
In this lesson, students will: Student Guide pages 43-44
® Use the following strategies to preview text:

» Scanning

» Connecting
» Reading
» Noting

Procedure

Pleasc fecl free 1o select and adapt parts of the procedural suggestions below.

Tell students they are going to talk about strategies for
reading a math textbook. O

INTRODUCE

Discuss how students read a chapter in their math textbook.

Ask: How do you read a chapter in your maih textbook?
What straiegies do you use?

DISCUSS

Do you think that there are uny strategies that could help you understand the
contentllesson better?

Engage students in a conversation about when they read
the math chapter they are studying.

Ask: When do you read the math chapter you are studying?
Do you read it before it is laught in class?
Do you skim the chapter prior to discussion?
Do you wait wntil you review the chapter as a class?
Are you just focusing on completing the homework/in-class assignments?

ASK

Poll the class on when or if they read the math text, and ask them to explain their responses.

STUDY STRATEGIES

Ask: Why might it be beneficial to preview the math Q
section prior to discussing it in class?

REFLECT

5

e
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READING PREPARATION: LESSON 4: READING A MATH TEXT

A Have students turn to page 43 in the Student Guide,

- . .

2 Strategies for Reading a Math Textbook.

Py Review the page and discuss each key term: Scan, Connect, Read, and Note.

> Apply the strategies on page 43, Strategies for Reading a

. Math Textbook, to a current chapter in the math textbook.

%: Wialk students through the process of reading the chapter, focusing on scanning,
connecting, teading, and noting the big ideas.

- Record important information on page 44 in the Student

g Guide, Math Noles.

(& After reading the chapter, have students record the new concepts, vocabulary, formulas,

bl .

o and examples on the Math Notes page. Students can use the far right column to record

any questions that they might have regarding the material.

@ /< BRIDGING TO THE CLASSROOM

* Preview new math - Have students preview the math - » Allow students time to
sections as a class. section the night before coveringthe  ©  share their comments,
section in class (a quick 5 minutes) ~ questions, and connections
and jot down any questions or - with a neighbor.

comments they might have about
the section. Review comments and
questions in class the following day.

$319JILVYHLS AANLS 5 LINN
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STUDY STRATEGIES

UNIT S5:

5-40

READING PREPARATION: LESSON 4: READING A MATH TEXT

Student Resource: 2
Strategies for Reading a Math Textbook

Name: ; Date:

Before starting your math homework, it's important to carefully read and understand the chapter. 1t is
often necessary to re-read the chapter several times for better understanding. Be sure to focus on the
concepts, not just the exercises.

SCAN Scan the chapter/unit and pay attention to the title, headings, vocabulary, graphs, diagrams,
charts, examples, and the chapter review questions.

CONNECT Ask yourself what you already know about this information. Make connections with
previous lessons. Research shows that connecting new information to prior knowledge will help
you remember it better.

READ Reud the chapter and identify the BIG ideas. Ask yourself, “What is the main point
of the chapter®”

Look at the details:

* Vocabulary and Definitions

* Formulas

s LExamples

Note

* Take notes in your own words.

Ask yoursell questions about the material as you are reading.

Record concepts, vocabulary and definitions, formulas, and examples.

Identify the sections you don't understand and ask for help.

Solve the examples, making sure that you understand cach step as you
go through cach problem.



READING PREPARATION: LESSON 4: READING E MATH TEXT

Student Worksheet:
Math Notes

Mame: . . T el e DOTRLL
CONCEPT: VOCABULARY AND DEFINITIONS:
FORMULA/CONCEPT EXAMPLE 2

5 LIND
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WRITING EREPARATION AND REFLECTION: LESSON 1: WRITING ‘AN EFFECTIVE SUMMARY.

Writing an
Effective Summary

Objectives Materials

In this lesson, students will: For Students (one per student):
¢ Locate the main idea of a paragraph * Highlighter

¢ Succinctly paraphrase the main idea * Notebook paper

* Write a summary of an article * Pen or pencil

* Copy of newspaper article

Planning Ahead

*® Bring in copies of newspaper, magazine,
or Internet articles reflecting students’
curriculum and reading level.

Procedure

Please feel free to select and adapt parts of the procedural suggestions below. .

Review students’ experience with writing summaries.

Ask: Have you ever been ashed to summarize something you have read?
What are some of the different things you have been asked to summarize?
Have you ever been ashed to read and summarize a newspaper
article for current events?
Has this been difficult for you to do?
What are some of the strategies you have used to write a summary?

DISCUSS

Prepare students to write a summary.

Give students a newspaper article and have them look at the title of the article.
Ask: What do you think this article is about based on the title?

What do you already know about this topic?
Have students look at the byline and, if necessary, explain what a byline is.
{The byline on a newspaper or magazine article gives the name, and often the
position, of the writer of the article.)

EXPLAIN

Ask: What further information does the byline give you?
Does it help you better predict what this article is about? .

" UHNIT 5: 5TUuDY STRATEGIES
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WRITING PREPARATION AND/REFLECTION: LESSDN 1:“WRITING AN EFFECTIVE:SUMMARY

PRACTICE

Read the article and write a one-sentence summary for
each paragraph.

Have students:

Step 1: Read the entire article and briefly discuss its content.

Step 2: Write the title and byline on notebook paper. Then count the number of
paragraphs in the article and, under the title and byline, number the paper
according to the number of paragraphs. (Be sure 1o skip several lines
after each number.)

Step 3: Look at the frst paragraph as a volunteer reads it aloud.
Step 4: Highlight the main idea, summarize it in one sentence, and write it next to #1.

Step 5: Share their one-sentence summaries.

RECORD

Continue paraphrasing article independently.

Once you feel the students understand the concept of succinctly paraphrasing cach

paragraph, allow them to continue summarizing the remaining paragraphs.

Step 6: Look at all of the paragraph summaries and determine if they are all relevant to
the main idea of the article.

Step 7: Eliminate any paragraph summaries that are unnecessary and use the remaining
paragraph summaries to organize a summary of the entire article.

Edit and share summaries with partner/class.

Ask students to reread and edit their summaries or swap with another student for peer
editing. Choose students to read their summaries aloud.

DISCUSS | EXTEND

Wrap-Up.

Ask: Whai are your impressions of this system for writing summaries?
How does dealing with each paragraph individually improve your
understanding of the article?
How did having a one-sentence stwmmary for each paragraph affect your
ability to write the ssunmary of the entire article?

41 BRIDGING TO THE CLASSROOM

* Use this method to - & When students are asked to - ® Summaries can be helpful
improve comprehension summarize a story or novel, have ~ study strategy tools. For more
when reading from 2 ~ them write a short summary - details, see page 68 in the
textbook. - for each page in a story or each - Student Guide, The Best

chapter in a novel. - Way for Me to Prepare.
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STUDY STRATEGIES

UNIT 5:

WRITING'PREFARATION AND REFLECTION: LESSON 2. TIPS FOR'EDITING

Tips for Editing __

Objectives Materials

In this lesson, students will: Student Guide page 45

¢ Ldit their writing using an organized system For Students (one per student ):

¢ Use Editing Checklist independently ® Student-generated paragraph or essay to edil
. ® Red pen

Planning Ahead 1

® Set aside a student-generated paragraph
or essay to edit for this lesson.

Procedure

Please feel free 10 select and adapt parts of the procedural suggestions below.

DISCUSS

Lead a discussion on the importance of editing written work.

Ask: Have you ever been asked to edit something you have written?
Do you feel you are able io find and correct all of your errors?
Have you ever used an organized system for editing your work?
How successful has that been?

ACTIVITY

Ask students to take out their writing piece.

Step 1: Ask students to edit their paragraphs or essays. using a black or blue pen (different
from the color in which they were written).
Ask students if they feel they have found all of the errors.

Step 2: Have students turn to page 45 in the Student Guide, Editing Checllist. Have
them recheck their paragraphs or essays using the cheeklist and a red pen.

Step 3: Explain that they are to proofread paragraph by paragraph, looking at only one
item at a time. For example, "Do all sentences begin with a capital letter?”

Step 4: Have students continue to proofread their paragraphs or essays. reviewing cach
item on the checklist and searching for additional errors in each category.

FOLLOW

Discuss/Wrap-Up.

Ask: Were you able to find any more errors using the Editing Checklist?
Why or why not?
Do you think you would choose to use this checklist independently?

4<% BRIDGING TO THE CLASSROOM

* Periodically model good editing by revising papers as a class.




Mame: . .

WRITING PREPARATION AND REFLECTION: LESSON 2: TIPS FOR EDITING

Student Worksheet:
Editing Checklist

Date: . .. .

DIRECTIONS: Check off each item as you edit your written work. v
1 Do all sentences beqin with a capital letter?
Do all sentences end with a period or other appropriate punctuation
2 ; . .
(e.g., question mark, exciamation point)?
3 Are ali other necessary punctuation marks included, such as commas
and quotation marks?
4 Does each sentence make sense? If you were saying this sentence
aloud, would it make sense?
5 Have you included descriptive words to enhance your sentences?
6 Have you checked the spelling of each word?
7 Have you divided your essay into paragraphs?
8 Does each paragraph consist of a topic sentence and supporting
details?
9 Is each paragraph indented?
=
10 Is your message or main idea clear? =
—
)
11 Is there any additionat information you need to add? a
S
-
w
12 Does your paper look neat and presentable? o
=
m
e
13 Is there a clear thesis to your essay? -
Wi, 50



MATH PREPARATION AND/REELECTION:LESSON l: CREATING A TROUBLESHOOTING JOURNAL

Creating a
Troubleshooting Journal

Objective Materials
In this lesson, students will: For Students:
*» Devise a list of strategies that will assist them ® Blank journal or folder (1 per student)
in independently completing assignments * Butcher paper (1 per group)
* Markers

For Teacher:
* Math Troubleshooting Tips

Procedure

Please leel free 1o select and adapt parts of the procedural suggestions below.

Use Math Troubleshooting Tips to monitor key tips you
may want to discuss with the class.
Supply students with blank journals prior to beginning the lesson. These will be their

Troubleshooting Journals. Students may decorate or personalize the front of their journals
for added motivation.

PREPARE

Ask students if they’ve ever had the experience of fully
understanding a math concept in class, but then had
difficulty working through the homework problems on
their own.

Ask: Do you draw a blank?
Do you have a hard time resenibering all the steps?
Do you get frustrated because you don't know where to begin?

DISCUSS

Discuss with students how important it is te stop and take stock of tips and strategies that
they need to remember, especially if they forget and make the same mistakes over and
over again. Explain that it is important to become reflective and purposeful when taking
on challenges.

STRATEGIES

Create discussion groups for brainstorming.

STUDY

In these discussion groups, ask students to identify some things they need to make sure
they remember when working through math problems. These strategies can be as simple
or as rigid as possible. Feel free to give them one or two examples to begin (e.g., write my
name on my paper, use CUCC, break down word problems, use labels).

GROUP

UNHIT 5@
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MATH/PREPARATION AND REFLECTION: LESSON 1 CREATING A TROUBLESHDOTING JOURNAL

Share results of the session by having students present
their group’s brainstorming results.

Have students record the discussed math strategies in
their journals.

Encourage students to use these tips before they begin their assignments.

RECORD | SHARE

41" BRIDGING TO THE CLASSROOM

* When students encounter strategies - # Require students to take the Troubleshooting
throughout their lessons, suggest that ~ Journals home with them to refer to when
they record these tips in their doing assignments on their own.

. Troubleshooting Journals.

6§ LINND
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STUDY STRATEGIES

UNIT 5:

MATH PREPARATION AND REFLECTION: LESSON 1: CREATING A TROUBLESHOOTING JOURNAL

Teacher Worksheet:
Math Troubleshooting Tips

The following are examples of troubleshooting tips for math problems. Reminding oneself
of these tips can help students to complete assignments on their own with a better/deeper
understanding of the material/concept.

* Go back and check over your work. ¢ Highlight or circle signs (+, —, %, $).

* Focus on the most important information. ¢ Use labels for word problems.

* Use CUCC to perform step-by-step tasks. * Become familiar with math vocabulary
(See Following Directions unit.) and terms.

* Put a circle or square around your answer. * Use fashcards.

* Write legibly. * Use colored pencils for information

® Show your work. distinction.

¢ Think aloud, then write. * Draw pictures.

* Go back and review your notes or texthook. * Use manipulatives.

* Allow for space between problems. * Answer problems in pencil.

* Break the problem down into steps. * Always have scratch paper handy.

—— e
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Acronyms and Acrostics

e =

"MEMORY TECHNIQUES::LESSON 1: ACRONYMS AND ACROSTICS

Objectives Materials

In this lesson, students will: Student Guide pages 46-47

¢ Create and use acronyms and acrostics Use content-area material for which

e Consider when acronym and acrostic students can create an acronym or an
mnemonic devices are appropriate acrostic in order to help memorize

* Build vocabulary and reinforce description information applicable to their class.

words with acrostics

Procedure

Please feel [rec 1o select and adapt parts of the procedural suggestions below.

O
DISCUSS

Discuss how students remember information for a test.

Ask: Have you ever had to niemorize a list of names for a test?
What are some of the ways you memorize information?
How successful have you been?

PREPARE

Read the top half of page 46 in the Student Guide,
Mnemonic Devices.

Have students explain the diflerence between acronyms and acrostics in their own words.
Step 1: Review acrostics.
Step 2: Working together, make an acrostic on the board for the colors of the rainbow.

Then direct students to make their own acrostic for their town, city, county, state,
country, or planet.

Step 3: Ask students to share their acrostics aloud.

CREATE

Practice acronyms and acrostics.
Step 1: Using page 47 in the Student Guide, Map of the Midwest, ask students to list the
states that border Illinois.

Step 2: Review the section describing acronyms and acrostics on page 46 and have
students complete the exercises at the bottom of the page.

5 LENN
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MEMORY TECHNIQUES: LESSON '1: 'ACRONYMS, AND ACROSTICS

o

Discuss the use of mnemonic devices.

Ask: When can you use muemonic devices?
What is the difference between an acronym and an acrostic?
What did you learn about your ability to remember information
after using these two devices?

|
i

FOLLOW UP | DISCUSS

Have students create their own acronym or acrostic for
current content-area knowledge.
Explain that students should feel free to come up with their own acronyms and acrostics

for classroom related material and 1o share them with the class. Encourage students to
remember this strategy when preparing for a test.

£<1 BRIDGING TO THE CLASSROOM

® Encourage students Lo - ® Remind students to use acrostics - ® On study guides, lcave
creale mnemonic - when order matters and either - "thought” messages such
devices when learning : acronyms or acrostics when order  © as, “What memorization
new material. is not important. . strategy could you use to

study this material?”

S5TUDY STRATEGIES

UNIT 5:
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MEMORY TECHNIQUES: LESSON 1: ACRONYMS AND ACROSTICS

Student Worksheet:
Mnemonic Devices

Name: .. Date:

Mnemonic devices are used to help you memorize groups of words or short lists by
associating them with other words or sentences that are easier to remember. 1t is a strategy
that allows you to cut down on how much you have to memorize and can also make the
process more fun.

ACRONYMS VS. ACROSTICS

The difference between an acronym and an acrostic can be confusing. Practice creating
mnemonic devices below. Don't worry about trying to memorize any of the information—
these are only for practice.

DEFINITION

One word that uses the first letter of each word in a list of words you are
trying to recall. You do not need to create a real word, just one that you
can remember (e.g., For the Great Lakes: HOMES-Huron, Ontario, Michigan,
Erie, and Superior).

ACRONYM

. A sentence where each word starts with the same letter as the first letter
ACROSTIC  of each word in a list of words you are trying to recall (e.g., For the planets
' in the solar system—My Very Eager Mother Just Sent Us Nectarines).

1 . Using the Map of the Midwesf on page 47, create an acronym to help you memorize the states that

border lilinois..

2. Using the Map of the Midwest on page 47, create an acrostic to help you memorize the states that

border lilinois.

Hisee,
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MEMORY TECHNIQUES: LESSON 1: ACRONYMS AND ACROSTICS

Student Resource:
Map of the Midwest

®

South Dakota

| — e

e
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MEMORY TECHNIQUES:!LESSEON2:ICATEGORIZATION

TIME:
c izat; 4
ategorization
Objectives Materials
In this lesson, students will: Student Guide pages 48-50
* Categorize a list of items For Students (one per student):
* Understand when the categorization method * Blark paper

might be a helpful memory aid
For Teacher:
® Memorizalion Strategies
* List of items lo categorize
¢ Possible Categories

Procedure

Pleasc [eel free to select and adapt parts of the procedural suggestions below.

Preview the Teacher Resource: Memorization Strategies to

=
o plan for other techniques you may want to introduce at a
=
Lt later date.
o=
oo
Have students turn to page 48 in the Student Guide,
The Categorization Method.
Step 1: Read all the items on the Memorize list.
<C Step 2: Tell students to close their books and write down as many of the items as they are
E able to recall. Allow students 1 minute. Have students raise their hands if they
remembered 3 or more, 10 or more, etc. Call en individual students to read their
lists aloud.
c
z
3
&
Discuss categorization. E
A Ask: What does categorization mean? 2
= Have you ever divided items into categories in school? 2
O 8 Have you ever used categorization in your personal life? g
= Where do we find categories? =

Bsdod 553



MEMORY/TECHNIQUES: LESSON 2: CATEGORIZATION

Demonstrate dividing a list of items into categories
for the class.

MODEL

Think aloud moving items into different categories. (See Materials.)

Students will practice the categorization technique.

Step 3: Have students turn 1o page 49 in the Student Guide, Categorize and Memorize.
Read the instructions aloud. Direct students to examine the similaritics of the
words and to think of different categories for the words. Explain to students that
iL is casicr to remember items when grouping them into similar categories. There
should be five categories.

Step 4: Have students turn to page 50, Create Your Qwn Categories. Tell students 10
name their categories and then write cach of the words from Categorize and
Memorize into an appropriate category.

PRACTICE

Step 3: Have students close their books and write down as many words as they can recall
on a plain sheet of paper. Remind students to first recall all of the categories.
Students can record the number of items in each category next to the titles. Ask
students how many items they remembered for this exercise compared 1o the

earlier exercise. O

Discuss how students would use this in the future.

Ask: What did you discover about your memory when you used the categorization method?
Why do you think using categories helped you to remember more items?
How can you use this method when studying for a test?
What kind of material would this strategy be helpful for?

DISCUSS & EVALUATE

© 21 BRIDGING TO THE CLASSROOM

-
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B ® When reviewing units or . ® For test preparation, have - ® Decide when it would be

E: textbook chapters, have - students create “categorized”  ©  helpful to provide categories

=~ students create study - colored flashcards where a - to students and when it

” guides or unit reviews - different color represents a would be meaningful to

" by categorizing the - specific category (e.g., people, have students generate their .
- information ina way that . events, dates). © own calegories. )
= is meaningful to them. '




MEMORY TECHNIQUES: LESSON 2: CATEGORIZATION

O Teacher Resource:
Memorization Strategies

DESCRIPTION

BENEFITS

WHEN

EXAMPLE

CATEGORIZATION

Taking a list of
terms and grouping
them together by

categories. You have |

created aids for
memorizing items in
each category.

It is easier to
remember self-made
categories.

Vocabulary

Very Hot
Desert
Tropical
Rain Forest

Very Cold
Polar
Ice

CHAIN-LINKING

Students create a
bizarre or funny
story where they link
items that need to
be remembered.

The sillier the story
is, the easier it is

to remember.

A person makes
simple associations
between itemsin a
list and links them
with images in a
story containing the
items. Each word
or idea cues the
next idea you need
to remember. This
method works well
for visual learners.

Lists of itemns

Learning
prirmary colors:
red, yellow, biue

Story: The red chili
peppers burned my
tongue so l ate a
yellow banana to
cool it off. Then a
biue butterfly

flew past the
kitchen window.

IMAGE-NAME

This strategy is
used to invent

a connection
between a name
and the physical
characteristics of a
person or object.

Useful in helping to
remember names of -
people as well

as reasons they

are famous.

Mames

Shirley (rhymes
with curly and
she has curly
hair) Ternple

JOURNEY SYSTEM
This system uses
landmarks cn a
journey to help the
student remember new
information, Students
create journeys that bring
them to each item that
needs to be remembered.

Students choose a familiar

journey (e.g., walk to

school, path taken to ieave -

the house).

Works weil for visual
learners. Students choose
landmarks they know

well and visualize their
encounters with the new
material in association
with landmarks.

Lists of items, people,
geographical, events,
information, or objects

The first four presidents

1. The iront door:
Washington is knocking
on my door.

2. Mailbox: Adams
is looking through
the mail.

3. Sidewalk: Jefferson is
jumping rope.

4. Street: Madison is
crossing the street to
go to a friend’s house,

RHYME AND
RHYTHM

This strategy
uses rhyme
and rhythm to
help students
remember
important
information.

Students quickly
catch onto
rhymes, which
rmake the new
information easy
to remember.

New facts

In 1492,
Columbus sailed
the ocean hlue,

e LING
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STUDY STRATEGIES

UNIT 5:

556

MEMORY TECHNIQUES: LESSON 2: CATEGORIZATION

Student Resource:
The Categorization Method

®

Name: Date:

MEMORIZE:

Memorize the following list of items. You will have one minute to remember as many as you can.

Sister ath of July Belt New Year's Math
Overalls Grandmaother Tie Boat Dress
Train Bicycle Airplane Skirt Canoe
Halloween Thanksgiving Valentines Gym Helicopter
Pants Labor Day Art Car Christmas
Brother Music Reading Science Uncle



MEMORY TECHNIQUES: LESSON 2: CATEGORIZATION

® Student Resource:
The Categorization Method

NEIMIE: oo . . Date:

CATEGORIZE AND MEMORIZE:
A very effective way to remember a large group of words is to put them into categories. This will
allow you to mentally organize the words and will increase your ability to remember them.

Using Create Your Own Categories on page 50, put the following words into groups of things
that are alike in some way.

marker dentist trapezoid toothbrush newspaper
teacher rhombus letter soap highlighter
story lotion crayon triangle author
e-mail pencil dental floss salesman circle
- prism painter dictionary comb chalk
O . butcher book towel pen square

5 LEND
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UHIT S5: STUDY STRATEGIES

MEMORY TECHNIQUES: LESSON 2: CATEGORIZATION

Student Worksheet: a
Create Your Own Categories

How many can you remember? Put the words from Categorize and Menorize into groups by
asking yourself, “How are some items similar to other items?” Then number all the items in
each category. You are not expected to remember all of the items, but you will be surprised by
how many more you can remember using this strategy.

CABQONY MAITIED 1iieeererenersss st ressmscs s sesrs b st sens bbb s s en e et srasntas
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MEMORY TECHNIQUES: LESSON 2. CATEGORIZATION

Teacher Resource:
. .
Possible Categories Answers

Name:

Date:

How many can you remember? Put the words from Categorize and Memorize into groups by
asking yourself, “How are some items similar to other items?” Then number all the items in
each category. You are not expected to remember all of the items, but you will be surprised by

how many more you can remember using this strategy.
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Category Mame: O e

butcher
salesman
author

Category Name:
toothbrush
lotion
comb

dentist

teacher
painter

dental floss
towel

Category Name:

Category Mame:
marker
pencil
crayon

P

Category Name:
rhombus
trapezoid
triangle

Reading Materials

newspaper
letter
dictionary

square
prism
circle

‘S LINMD
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NOTE'TAKING/DRGENIZING INFORMATION: LES50N 1: ORGANIZING INFORMATION

Organizing Information

Objectives Materials
In this lesson, students will: Student Guide pages 51-58
* Explore different types of note For Students (per group):
taking, including; ® Buicher paper or iransparency
» Webbing

» Graphic Organizers
» Timelines
+ Two-Column Notes

» Three-Column Notes

Procedure

Please fecl free to select and adapt parts of the procedural suggestions below.

Review the term/concept of note taking.
Ask: Why are notes imporiant? .

Why is it important to think about the way we 1ake notes?
Go aver pages 51-52 in the Student Guide with students.

Say: We take notes to: outline a reading, lecture, or class; promote engaged listening
and active learning. Putting information into your own words will allow you to
remember the information for recall in the future.

DISCUSS

Prepare the note-taking activity.

Step I: Use pages 53-54 in the Student Guide, Organizing biformation,
to discuss the different styles of note taking,

Step 2: Separate students into groups of four to six.

Step 3: Appoint jobs for each group member {e.g., scribe. speaker, time tracker,
materials keeper).

PREPARE

Practice different types of note taking.
Step 4: Assign each group one of the four reading passages on pages 55-58 in the
Student Guide.

Step 3: Instruct students to create their own notes on the transparency sheet ar butcher g
paper, choosing the best note-taking format for organizing the information. Q
Step 6: Have students present their interpretations based on the group consensus.

STUDY STRATEGIES

UHIT &
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NOTE TAKING/ORGANIZING INFORMATION:'LESSON 1 IORGANIZING INFORMATIDN

Share student work and discuss similarities and
differences amongst groups.
Step 7: Discuss reasons for organizing information in different ways.

Did any groups have similar outcomes?
Did any groups have different outcomes?

DISCUSS

Conclude by reviewing the importance of note taking.
A 2 I g

£ BRIDGING TO THE CLASSROOM

* When encountering,  Explicitly inform students - * Have students take notes
different texts, discuss when your instruction includes = on a reading and then using
different ways to organize  ©  a certain way to organize - only their notes summarize
your notes. - information. This will allow - the reading for the class.

them to target their own note-
taking skills.
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STUDY STRATEGIES

UHIT 5
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 1: ORGANIZING INFORMATION

Student Resource: e
Note Taking

POWERFUL QUESTIONS

1. What is the main idea of this reading and what details does the anthor use to support or explain that idea?
2. How do | take notes?

3. Can 1 use my noles to ssunmarize an entire reading?

MULTI-PURPOSE NOTES

Actively reading and taking notes helps you do two things:

1. Identify, highlight, and track the important information you will have
to learn for a test.

2. Develop a “big picture” understanding of the material, lesson,
or unit of study.

Why should | take notes?

Many students consider taking notes when studying lor a test. However, taking notes is really
the step betore studying. It is important to gather and organize the information from class and in
readings, so that when it’s time to study, vou are prepared. Taking notes as vou learn the material
will save you time in the long run.

How do | take complete notes?

Before sitting down to read and take notes, it is important to preview the passage or book by looking
at the pictures, timelines, captions, and the topic sentences of each paragraph. This will increase
your comprehension as you actually read the passage. Prepare your paper with three columns, one
for the main ideas, one for the supporting details, and a third column where vou make personal
connections to the text. After you read a short section, go back and highlight the important words or
ideas and incorporate them into your notes. At this point, you have been through the passage three
times, each time with a different purpose, and you will be confident that the main ideas you selected
are the most important.

Are my notes worthy of study?

Incomplete notes or notes simply copied from the text will not be useful when studying for a test.
To be worthy of study, notes need to cover the entire reading and need to include some of vour own
thoughts. Active readers take better notes. In other words, as you are reading vou will naturally
make connections to the material or subject. Writing these connections in your notes will help vou
remember the material better, and you will have to do less studving in the end.



NOTE TAKING/ORGANIZING INFORMATION: LESSON 1: ORGANIZING INFORMATION

Student Resource:
Organizing Information

Every day at school you are being asked to remember new information. It’s not easy. The best way to
remember all this information is to organize it. Here are several systems for organizing information.

e ——

Webbing is great for
brainstorming and showing
connections between
concepts and events.

Making a web is ideal for
visual learners.

WEBBING

More structured than
webbing, a flow chart allows . L
you to visually represent

the relationships between
events and concepts. This
graphic organizer is helpiul ¥ ¥ ¥ Y A
in math and science.

FLOW CHART

Perfect for history,

timelines allow you to

see the chronological : 18505 1860s 1870s 1880s
progression of events. You

can also use timelines to [ | | !
depict the sequence of l I | !
events in a novel or story.

‘5 LINND
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 1: ORGANIZING INFORMATION

Student Resource:

Organizing Information

VENN DIAGRAM

TWO-COLUMN NOTES

THREE-COLUMN NOTES

OUTLINING

This is a specific type of
graphic organizer. It's perfect
for comparing and contrasting
two different concepts.

Main ideas

Also called Cornell notes,
these are perfect for
organizing information
white you are reading a
textbook or if your teacher
is giving a lecture.

Main Ideas
Also called Harvard
notes, this style of notes
has a column for you to
write down any personal
connections you might
have to the material.

I. Mammals
A. Warm blooded

Cutlining uses Roman B. Have fur or hair

numerals, letters, and C. Live birth

numbers to structure Il. Reptiles

the information. A. Cold blooded
B. Lay eggs

Details

Details Cennections

1]
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 1: ORGANIZING INFORMATION

Student Resource:
Fingerprints

Have you ever heard the saying, “Fingerprints are like snowflakes, no two
are alike™ It's true. We all have different fingerprints and that'’s why law
enforcement agencies have used fingerprints as a means to identify criminals
for over a hundred years. Sir Edward Henry is credited with developing the

system to classify fingerprints. Today we call this method the Henry System.

Mr. Henry observed that although no one had exactly the same fingerprints,
many prints share certain characteristics and could thereby be classified into
different categories. The three main categories of fingerprints are arch, loop,
and whorl. Arch fingerprints have ridges that rise and then fall. The pattern
looks like a hill. If it is a gentle hill, it is called a plain arch; whereas a steeper
hill is called a tented arch. Loop fingerprints occur when two or more ridges
enter from one side of the finger and then curve, or loop, around to exit on
the same side they entered on. It's almost as if the ridges are making a U-turn.
Loops are classified into two categories, radial or ulnar, depending on the side
of the finger from which the ridges enter and exit. Whorl fingerprints tend to
look like a series of concentric circles. Whorls come in many varieties: plain

whorls, double loop whorls, central whorls, and accidental whorls.

In today’s world, police and other law enforcement agencies use many
different methods to investigate a crime scene. But even after a century, the
Henry System is still an extremely effective technique for identifying the
perpetrators of a crime.

Wi,
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 1: ORGANIZING INFORMATION

Student Resource:
Book vs. Film

So often stories originate in book form and are then adapted for the silver
screen. Some popular examples include, the Lord of the Rings trilogy, and
the Harry Potter series. Although there are many differences between the
experience of reading a book and watching a film, there are some similarities
as well. Both books and movies are forms of story telling; however, they are
presented in different mediums: books are in a literary format and movies
relay their stories on film. Movies and books usually share the same title.
Additionally, the viewer/reader will find many of the same characters and
events throughout the story.

Many times both books and movies require editing to condense scenes or
chapters; however, the editing process is very distinct for each medium. There
is also a difference in the amount of time it takes to experience the book
version versus the movie version. One can experience a movie in a matter of

hours, while even a compelling book may take a number of days.

Even the process of creating the story is different. Moviemakers require
hundreds of different types of professionals to successfully create their movie.
And while book authors frequently enlist the help of several editors to assist
them in creating their story, when writing, authors who do not collaborate
may prefer to work alone. Production costs in creating a national bestseller

is significantly less than the cost of making a blockbuster hit. Taking into
account the differences and similarities between a bock and a movie is an

important part of understanding the effect a story has on audiences.
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 1: ORGANIZING INFORMATION

Student Resource:
Life Cycle of a Frog

The life cycle of a frog begins in aquatic ecosystems. Frogs lay thousands of
eggs within a jelly-like sac (known as frog spawn) to protect them against
predators. Not all of the eggs survive. The life cycle is a rigorous journey that
begins with a single cell. A single cell of a fertilized egg eventually splits into
two, which then splits into four, and continues to divide forming an embryo.
Organs and gills begin to form. After a twenty-one day development period,
the embryo attaches itself to plant life in the water. Several days later, the
embryo leaves its jelly protective layer and becomes a tadpole. Within three
days to three weeks, the tadpole breaks loose from the plant and ventures off
into the water to feed off algae, tiny plants that grow on larger plants. Within
five weeks, the tadpole begins to change dramatically by growing hind legs
and forelegs while the tail slowly decreases in size.

During the period of time when a frog has a bit of a tail but uses its lungs for
breathing, it is called a froglet. Lungs start developing in preparation for the
intake of oxygen for life on land. Finally, eleven weeks after the eggs are laid
and the froglet has fully developed lungs and legs and completely loses its tail,
it becomes a frog. The life cycle of a frog can then begin again!

Wi,
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 1: ORGANIZING INFORMATION

Student Resource:
Inside The Outsiders

The Outsiders by S. E. Hinton tells the tale of a band of friends growing up
where “things are bad all over.” The main character is Ponyboy Curtis. He
lives with his two brothers Darry and Sodapop. Since their parents were
killed in a car accident, Darry, who is the oldest brother, decides that it is his
responsibility to take care of his brothers. Darry works hard to provide for his
two brothers. This, unfortunately, makes him anxious and tense most of the
time. Unlike Darry, Soda is lighthearted and relaxed. Nothing seems to bother
Soda. He is always looking for a good time. Ponyboy, although he is the
youngest, is also the brightest of the Curtis clan. Unlike his brothers, Pony

is still in school and trying to maintain good grades. He is a romantic thinker
and loves to write stories. Pony tries to act tough because he wants to fit in
with his brothers and the rest of the greasers’ gang, but he would rather watch
a sunset than fight in a rumble.

Darry, Soda, and Ponyboy are all greasers, a gang of boys who are poor

and sometimes come from abusive families. They often have to fend for
themselves. Some other members of the greaser gang are Two-Bit, Dallas,
and Johnny. Two-Bit is a good friend of theirs. He is the joker of the gang.
He can see humor in just about anything. Dallas Winston, however, is all
business. Dallas, or Dally, is the most reckless member of the gang. He hates
authority and has had several run-ins with the law. To Dally, the only way to
survive is to be tough and mean. Johnny is one of Ponyboy's closest friends.
Like Pony, Johnny is more sensitive and cautious than the other greasers.
Pony and Johnny can talk about poetry and sunsets together, something they
could never discuss with any other greaser. Although Johnny is small and shy,
he demonstrates his compassion and courage when he runs into a burning
church to save some young school children.



NOTE TAKING/ORGANIZINGIINFCEMATIONOLESSON 2 I TWO-COLUMN NOTE'TAKING

O N
Two-Colu!:__nn yote Taking @& _

MINUTES
Objectives Planning Ahead
In this lesson, students will: ® Choose a passage with at least two paragraphs
* Record notes in a two-column format from a student textbook to use [or modeling

i . and independent practice.

» Differentiate the main idea P P 2

" o i L ] ; - 9 B 23 -

from supporting details Create a transparency of the Two-Column

Notes Template on page 5-72.
* Compare and contrast the content ! pag

and organization of selections Materials

Student Guide pages 59-60

Procedure

Plcasc feel free 10 select and adapt parts of the procedural suggestions below.

@ Review what needs to be included in notes.

Ask: Why is it imporiant to have the main idea and details in your notes?
{(Answer: The main idea and details are needed to have accurate and complete notes.)

DISCUSS

Ask: What should your notes look like? (Answer: Notes should be written neatly,
organized, and contain accurate information.)

= Discuss why organizing notes would be useful.

o Say: Organizing your notes allows you to find the necessary information quichly.

= 1t allows you 1o use the notes as a study tool to prepare for quizzes and tests.

<

o=

=)

- Explain that students will learn how to organize notes into

< two columns (Corneil, or Two-Column Notes). =

- Go over page 59 in the Student Guide, Benefits of Twvo-Column Notes. :
Draw a two-column chart on the board that has Main <

= Idea and Supporting Details labeled at the fop. Or, you ;

O o may wish to use a transparency of the Two-Column Noftes z

o Template on page 5-12. ]

{continued) o
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 2: TWO-COLUMN 'NOTE!TAKING

{continued)

Provide students with your pre-selected passage from one of their textbooks. Explain 1o
the class that they are going to read the first paragraph in the selected passage and take
two-column notes as a class. Read the paragraph together.

Ll i
= Step 1: Identify the main idea of this paragraph.
§ Step 2: Write the main idca under the appropriate heading.
o .
Step 3: Identify the details.
Step 4: Record the details, using bullet points under the appropriate heading.
P g P pproj g
Note: Do not write complete sentences in the chart. Bullet points are often used 1o
differentiate between two different details.
= Explain the note-taking lesson.
o After students have a secure understanding of this note-taking strateey, explain to the class
o g ) 8y, exp
'&- that they are going to read another paragraph in the selected passage and complete two-
& column notes independently. Have students use the two-column template on page 60 in
the Student Guide to take notes.
Students will share their results.
Ll
E Ask students to share what they recorded for the main idea and details. Allow students
- to share their answers and see if students had ditterent information recorded. Students
w should explain their reasoning.
. Compare two-column notes to other forms of note taking.
'E Ask: Is taking two-column notes easier than taking notes in a paragraph format?
= (Possible responses: It is easier to find the information. The notes are very neat and
<t organized. The notes didn't have to be written in complete sentences so it saves time.
a Two-column notes can be used as a study guide by covering up the details portion

and asking yourself what you know about the main idea.)

AL BRIDGING TO THE CLASSROOM

* Keep Tawo-Column - Allow students to use their two- @ Students can create their
Notes Templaies - column notes for a quiz or test. - own two-column notes by
accessible for students, - foiding a piece of lined

paper so that the main idea
section is /3 the size of
the paper and the details
scction is 2/3.




NOTE TAKING/ORGANIZING INFORMATION: LESSON 2: TWO-COLUMN NOTE TAKING

Teacher Resource:
Benefits of Two-Column Notes

Name: i Dater

Topic/Subject: _ Two-Cotumn Notes

MAIN IDEA - SUPPORTING DETAILS

» Fold or divide paper into vertical columns so that the left side
of paper is one-third of the page.

* The Main idea goes on the left side and Supporting Details
on the right.
SET UP
What is the format for » Start each detail with a small dash, bullet point, efc.
two-column notes?
* |ldentify the most important details.

- Leave out small words.

+ Leave a space between each concept.

+ Helps make a text more understandable by visually presenting
main ideas and details.

BENEFITS
What are the benefits - Study for a quiz or test by covering the details column and testing
of two-column notes? yourself on the main ideas or vice versa.
» Formulate questions from the main ideas to make a study guide.
Summary

Waadesh

LIHN
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 2: TWO-COLUMN NOTE TAKING

Student Worksheet:
Two-Column Notes Template

Name: e e Date:
Topic/Subject:  Two-Column Notes

MAIN [DEA SUPPORTING DETAILS

Summary

®



NOTE/TAKING/ORGANIZING INFORMETION: LESSON.3: THREE-COLUMN'NOTE TAKING

Objectives Materials
In this lesson, students will: Student Guide pages 61-63
® Take three-column notes For Students:
* Make connections to classroom curriculum * Lined paper
* Passage, textbool:, or other reading material

Planning Ahead
® Choosec a passage with at lcast two For Teacher:

paragraphs from a student texthook to ® Three-Column Notes Sample

use in this lesson.

e Create transparencies ol Three-Column
Notes Sample and Three-Column Notes
Template on pages 5-75 and 5-76.

Procedure

Pleasc feel free to select and adapt parts of the procedural suggestions below.

Note: Make sure that students have a solid understanding of two-column notes {main idea and
details) prior 1o beginning this lesson.

Review the term/concept of note taking.

Ask: Why are notes importasnt?
Why is it important to think aboui the way we take notes?

Say: We take notes to promote engaged listening and active learning and 10 put information
into our own words. When noles are organized and divided into wmain ideas and supporting
details, they are easier 1o read and study. Adding an additional personal connection column
assists in retaining tiformation,

DISCUSS

Have students read page 61 in the Student Guide and
discuss the set-up for Three-Column Notes.

Use the transparency of the Three-Column Notes Sample to review the organizatien of three-
column notes, paying attention to the layout, use of bullet points, and the types ol connections this
particular example gives. For additional exposure to three-column notes, discuss with students the
sample three-column notes on The Constitution on page 61 in the Student Guide.

PREVIEW

Set up the Main Idea and Details columns.

Step 1: Have students turn to page 62 in the Student Guide, Three-Column Notes Template,
as you display the transparency. Review each column.

(continued)

PREPARE

WMol
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NOTETAKING/ORGANIZING INFORMATION: LEESON 3: THREE-COLUMN KOTE TAKING

LR,
A4

Lt {continned)
o Step 2: Read the first paragraph of the selected passage and assist students with identifying the
I
P P passag ying

& main idea and recording it in the first column.
§ Step 3: tdentify the details that correspond with the main idea and record the information using
(n bullet points within the Supporting Details column.
A Introduce the personal connection celumn.
8 Step 4: Present students with examples from your own life for the personal connection column.
=2 Step 5: Repeat steps 1 through 4, using other paragraphs in the selected passage, until students are
= able to generate their own personal connections to the material. Timing may vary on this step.
Lol .
~N Create a summary statement for the material.
g Step 6: Have students generate a summary statement lor this section of note taking, This process
= will allow students 1o make connections within the material.
-
-
N

Discuss study guide capabilities.

Inform students that the Main Idea column can be turned into questions, where the Supportin

q PP B

Details column can be the answers. These questions and answers can then be recorded onto note
172, cards for added study strategies.
2 ®
o What are the benefits of taking notes this way?
o * Leaves room to add or combine information later.

* Makes information casier to see.

* Makes studying the information easier.

¢ Increases understanding of the material.

* Allows for leaving out small words and focusing on key information.

'STUDENT: GUIDE:CONNECTION: Tellistudents there:areiother waysito organize information. Have

studentsread/andidiscuss|page 63:inithe Student Guide.

AT BRIDGING TO THE CLASSROOM

-
wd —

< ® l{ave students compare and - ® Writc a brief summary at the * Periodically allow students to
= contrast the main ideas found  © bottom of your notes. This helps to | copv/share their notes with

= i a reading and talk about : solidify knowledge by putting the . vach other to assess whether
o highlighting only the niost . big picture in your own words, ¢ they are recording the key

. important ideas, © concepts or leaving out

= . information.

. imameeamemarRismasmsssesEbEnssmeeasEUsSsESTiberEEYIIn e erE P FREE e e ARA NS e s

v

5 & Allow students to use ¢ ® Have students take notes on a

g notes for quizzes and - reading and then using ondy their

= in-class assignments. © notes summarize the reading for

z © the class,

5-74



NOTE TAKING/ORGANIZING INFORMATION: LESSON 3: THREE-COLUMN NOTE TAEKING

O Teacher Resource:
Three-Column Notes Sample

Name: - L Date:
MAIN IDEA/ SUPPORTING  Chismakesme
KEY WORD DETAILS : .
: ; think of . ..)

» Born Oct. 14th 1894

« Cambridge, Massachusetts

« “Ever since | can remember {'ve written and
GG painted, or made drawings.”

- Attended Harvard (Greek and other languages)

+ Graduated 1916

Uncle Perry studied
Greek languages at
Harvard as well.

« Moved to Paris
» Sails for France on La Touraine

THE BIG YEAR » Assigned ambulance duty t sailed around the
OF 1917 + Arrest: Suspicions of French army censor Caribbean |slands
« Sent to concentration camp at La Ferte Mace; iast summer.
released 12-19-1917

» Poetry published

» Three marriages
FAMILY « Child born from first marriage, "Mopsy"
« Parents die

He would have a lot of
inspiration to write about.

» 1962; Died—cerebral hemorrhage President Roosevelt

DEATH * 1963: 73 poems published ﬁfg;;ﬂ:‘; ;ec:;exgﬂ'
Summary
=
=
e
w
c
o
-
4
e v
I
O :
o
Topic/Subject: €.8. cummings . . . Date: v
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NOTE TAKING/ORGANIZING INFORMATION: LESSON 3: THREE-COLUMN NOTE TAKING

Student Worksheet:

=
- Three-Column Notes Template
Name: e Date:
MANIDEA, SUPPORTNG | peRsonAL
KEY WORD DETAILS CONNECTIONS
Summary
P
W
Topic/Subject: ; iR Date:



TEST'PREPARATION AND REELECTIDN,: LESSON l:=.CREA"I‘INf§ STUDY PLANS

Creating Study Plans

Objectives Materials

In this lesson, students will: Student Guide pages 64-71
® Create a study plan based on upcoming
projects and tests

® Manage their after-school time

Procedure

Please feel free to select and adapt parts of the procedural suggestions below.

Ask: Do you ever think about when you will study for a test?
How will you study? How long should you spend preparing
for a test?

Pair students and have them share their answers Lo these questions. Allow about 3 minutes for this.
Then, bring the class back together and ask students to share their answers.

Have students review the four steps of a study plan on pages 64-67 in the Student Guide to give
them an overview of the process.

DISCUSS

Announce an upcoming test date (about = week away)
and use Student Guide page 68, The Best Way for Me To
Prepare, to assist with completing page 69, Gefting Ready.

Step 1: Decide on study strategies for the specilic test and check off the relevant
itlems on page 68, The Best Way for Me To Prepare.

Step 2: Record the siudy strategies in the order they should he conducted
on page 69, Getting Ready.

Step 3: Include the necessary materials for studying (e.g., textbook. index cards).

ANNOUNCE

Ask: What materials would be important o study?
Which study strategies would be best suited for the content?

How would you study for the test differently, based on the formai of the test (multiple
choice, iruelfalse, fill in the blank)?

Introduce the idea of creating a Study Plan.

Have students turn to page 70 in the Student Guide, Sample Study Plan. Allow students to spend a
few minutes looking at the schedule independently.
Ask: What did you notice about the Sample Study Plan?

What activities are listed?

Houw many study strategies did someone focus on each night?

How much time is being spent on studying each night?

How many days are being used for studying?

INTRODUCE

el
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TEST PREPARATION'AND REFLECTION :'LESSON 1: CREATING STUDY PLANS

S : -,

Have students use Getting Ready to fill out their own
Study Plan.

Have students turn to page 71 in the Student Guide, Study Plan Template. Tell students that they
are going Lo create a study plan for a test,

Step I: Students begin by flling in their after-school activities, such as music lessons and sports
practices, in their appropriate time slots,

CREATE

Step 2: Students schedule at least two different study strategies (Sec page 69 in the Swdent
Guide, Getting Ready.) each day leading up (o the test, keeping in mind that some of the
available time will be spent completing homework ar be used as down time.

Allow students the opportunity to share how they broke
down the studying into chunks and which study strategies
they chose to incorporate.

SHARE

Consider allowing students to share their completed study plans with the entire
class or with a partner.

Discuss how a study plan can be helpful when preparing

for a test. .
® Helps overcome procrastination.

* Provides a set day and time for studving.

¢ Allows the student to look at the week leading up 1o the test. {See the big picture 1o know how
much time is available.)

REVIEW

* Helps student consider what study strategies would be best to use for the test instead of sticking
1o the same method of studying,

Have students use this study plan as needed.

PLAN

£ BRIDGING TO THE CLASSROOM

* Create a study plan for an upcoming test or . Review the Task Analysis lesson on pages 4-17-
quiz as a class. i 4-18 for tips on breaking down larger tasks.

STUDY STRATEGIES

* Require students to create * Keep a copy of the Study Plan Template in an @
study plans independently. i accessible place.

UNIT 5:

|
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TEST PREFARATION AND REFLECTION . LESSON !: CREATING STUDY PLANS

Student Worksheet:
The Best Way for Me To Prepare

Name:. . S Date:
Subject: s e s Test Date:
NOTE TAKIN REVIEW CLASSWORK
(O Take notes from the text O Past homework, reac_iings, and handouts
O Make personal connections in notes i O Old quizzes/tests
O Highiight notes _O Reread the material
O Reformat class notes : O Focus on past mistakes _

QO Verbalize notes

CREATE STUDY WITH OTHERS
O List of pqssible test questions (O Have someone quiz me
O Flashcards with guestions and answers O Plana study group

O Study guide : O Teach the material to someone

O List of questions to ask teacher

O Acronyms/acrostics CONSIDER LEARNING STRENGTHS
O Vocabulary cards (add pictures) QO create a movement, rhyme, song, picture
@) Diagrams/pictures of concepts O Organize information/material

O Graphic organizer O Oraliy recite material

O Make personal connections

c

OTHERS O Categorize information =

3 -

O O study with others wn
O O ouiz myself -
=

-

&) p
-t

=

| plan on studying days in advance for this test. E
MY SMART GOAL FOR THIS TEST IS: 2‘




STUDY STRATEGIES

UNIT 5:

TEST PREPARATION AND REFLECTION : LESSON 1: CREATING STUDY PLANS

Student Worksheet:
Getting Ready

Test Subject: . i _ Topic Covered: .

ORDER OF

STUDYlNG STUDY STRATEGY THINGS I'LL NEED

5-80
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CREATING STUDY PLANS

: LESSON 1:

TEST PREPARATION AND REFLECTION

Student Resource
Sample Study Plan

O

UMNIT S: STUDY STRATEGIES
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CREATING STUDY PLANS

LECTION : LESSON 1:

Student Worksheet

Study Plan Template
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TEST-PREPARATION ANDREFLECTION :'LESSON:2: INTRODUCING ' TESTINGITORMATS -

O

Introducing Testing Formats

Objectives Materials

in this lesson, students will: Student Guide page 72
e Approach difterent testing formats: For Teacher:

» True/False * Mock Questions

» Multiple Choice

» Matching

» Completion

» Essay/Short Answer

Procedure

Please teel free to select and adapt parts of the procedural suggestions below.

Ll

(- . .

== : Introduce the lesson by taping pieces of paper on the

8 board with the name of one testing format on each piece:

o true/false, multiple choice, matching, completion, and

E essay/short answer.

= Discuss why students take tests.

o Tell students that they take tests te help teachers and students gain knowledge about

o progress. Tests also help to alert teachers as to whether or not they need to revisit certain

L. concepts with particular students or whether they should review with the whole class.

= Ask: What are the different pieces of paper on the board? g

Why do we take tests? =

v z

g Inform students of the objective for the lesson. -
O g Today we're going to learn strategies for taking different types of tests. §

= :
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TEST PREPARATION AND REFLECTION/:'LESSON 2: INTRODUCING TESTING FORMATS

£
Present students with the different ways to tackle a test by 4
using page 12 in the Student Guide, Test Tips for All Types.

Step 1. Read the page together.
Step 2: Field any questions students may have.

PRESENT

Reference the Teacher Resource: Mock Questions for each

format type. Model the test taking strategies by thinking
aloud through the questions.

Step 1: On the board, post a sample test question from each of the following formats:
true/talse, multiple choice, matching, completion, and essay/short answer. These
can be taken from the Teacher Resource: Mock Questions or from past tests in
your classroom. Read each question aloud.

MODEL

Step 2: Read the tips for the corresponding type of question. (See page 72 in the Student
Guide, Test Tips for All Types.)

Step 3: Model the appropriate test taking strategy by thinking aloud your thought process,
in accordance with the Test Tips for All Types.

Step 4: Repeat process with all types of questions. .

Inform students that tomorrow they will be able to show
what they learned by practicing on their own questions.

CONCLUDE

25 BRIDGING TO THE CLASSROOM

i

wl —— T + e e

3 * Allow students to use the ~ ® Discuss strategies for tackling ® Frequently remind

= Test Tips for All Typesas - tests whenever possible. - students of the benefits

o often as possibic. : of taking tests.
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TEST PREPARATION AND REFLECTION : LESSON 2: INTRODUCING TESTING FORMATS

Student Resource:

Test Tips for All Types

Name:
Have “Test" Awareness

You can improve your test scores simply by
being smart about the way you take tests.
Here are some tips to keep in mind when
you are taking a test.

* Read the directions carefully and underline
key words.

¢ Ask your teacher to explain any unclear
directions.

* Look over the entire test before answering
any questions.

* Answer the easy questions first.

* Make educated guesses if you are unsure
of the correct answer.

* Be aware of time,

¢ Check your answers if vou finish early.

Looking for Hints?

Date:

POWERFUL QUESTIONS

AND THOUGHTS

1.

2

Do I understand the directions?

. What kinds of questions are being ashed

and what strategies do | know to help me

answer them?

should | spend on each section?

. How long will this test take me? How long

. Did I make an educated guess when [ was

unsure, and did | answer every question?

Below are strategies to use when completing different types of tests.

TYPE OF QUESTION

STRATEGY

TRUE/FALSE » Understand that all parts of the statement must be true for the statement

1o be true.

* Answer the question in your mind before looking at your choices.
MULTIPLE CHOICE * Read all of vour choices.

® Cross out incorrect answers,

® Read all of the possible answers.
MATCHING ¢ Cross out answers as vou match.
» Match answers vou know for sure, first.

¢ Fill in the blank with vour own word before looking at the choices.

deliasallion - & Try to answer the question without using the word bank; then find the best fit.
ESSAY/SHORT . ;Il’slavr:n_\;:l.tl; ai:s;\;ii::g)eforc vou write. Start by rewriting the question
ANSWER yourtop :

¢ Create an outline, web, or list to plan your response.

Wolw, s

5 LiINM
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GIES

£

UNIT 5:

TEST PREPARATION AND REFLECTION : LESSON 2: INTRODUCING TESTING FORMATS

'Teacher Resource:
Mock Questions

Model think-aloud strategies for the following questions with students.

TRUE/FALSE

Circle One

The sun will never shine when it rains.

True False

 An anteater is an example of a(n)

: 2. mammal
MULTIPLE CHOICE | ™ rePtile
¢. Insect
d. fish
5+2= 25
MATCHING 5x5= 12
F+5= 7
is a type of writing where the author describes
COMPLETION his or her life story.
ESSAY/SHORT . You are trying to convince your principal that more field trips are necessary.
ANSWER

. Write a persuasive essay that supports reasons for more field trips.

.

9



'TEST/PREPARATIONIAND'REFLECTION :ILESSON/3: APPLYING TESTINGISTRATEGIES

O
Applying Testing Strategies

Objectives Planning Ahead

In this lesson, students will: ® Create transparencies of Test Tips for All

» Use different strategies for Types (From previous lesson} and Beat the
particular testing formats: Test Maker! on pages 5-85 and 5-89-5-90.
» True/False ® Prepare different types of test questions based
» Multiple Choice on current lessons in vour curriculum.
» Matching

» Completion

» Essay/Short Answer Materials

Student Guide pages 73-76

Procedure

Please feel free to select and adapt parts of the procedural suggestions below.

@ . Review Lesson 2: Introducing Testing Formats.
3 . Go over the strategies discussed previously using Test Tips for All Types transparency from
E the previous lesson.
- Step 1: Post different types of test questions on the board. {(See Planning Ahead. )
‘Eé Step 2: Ask students how they would go about answering them. (Use Test Tips for All

Types if needed).

Review the Test Tips for All Types from the previous

lesson using actual test questions.

Step 1: Have students turn to pages 73-74 in the Student Guide, Beat the Test Maker!,
as you display the transparency.

Step 2: Read the directions as a class. N

Step 3: Have students lold their papers along the dotted line to hide the tips.

Step 4: Allow time for students to answer questions on their own first.

GUIDE

Step 5: Model a think-aloud process for the first test question, checking vour
response in the tips column.

Step 6: Invite students to contribute ideas for test-taking strategies for the
O _ remainder of the activity.

You may allow students to work in pairs and use the Test Tips for All Types for assistance.

$3123LYHLS AQNLS S LINN
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TEST PREPARATION AND REFLECTION :'LESSON 3: APPLYING TESTING STRATEGIES

®

Provide feedback.

Ask students what they have learned in this lesson and how they might be able to use
these skills when taking a test.

Refer back to the test questions on the board and inform students that they will be
able to use these strategies when taking assessments in the classroom.

As you continue to give students assessments, discuss strategies for tackling
certain types ol questions.

STUDENT:GUIDE CONNECTION:'Have @ class discussion.about standardized tests.\Readipages 75-76
inithe!Student Guide, Tips for Standardized Tests.and!Doing \Your.Best on.the Test!with

the class. Discuss strategies studentshave used 'successfully inithe past.

21 BRIDGING TO THE CLASSROOM

* Allow students to use the @ Require students to document - ® Post Test Tips for All 0
Test Tips for All Types - their thought processes on - Types on a poster and hang
{Student Guide, page 721 © their test papers. ©ina visually accessible
as a resource - place in the classroom.

when appropriate.

STUDY STRATEGIES

UHIT 5:
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TEST PREPARATION AND REFLECTION : LESSON 3: APPLYING TESTING STRATEGIES

Student Resource:
Beat the Test Maker!

Name: . . Date:

DIRECTIONS: Fold the paper down the center of the page along the dotted line
so that the tips cannot be seen. Read each question and think about how you would
answer it. You may write on this page.

TEST QUESTION : TIPS

1. Which day is a part of the weekend?

a. Monday * Answer the question in your mind before looking
b. Tuesday at your choices.

¢. Saturday * Read all of vour choices.

d. Wednesday ® Cross out incorrect answers.

2. True or False
* Understand that all parts of the statement must
The only way to put out a fire is with water. he true for the statement 1o be true.

3. In the book Alexander and the Terrible

Horrible No Good Very Bad Day, Alexander * Plan your answer before you start writing. Start
wishes to move to Australia to get away from by rewriting the question as your topic sentence.
ali of the “terrible and horrible” things that - » Create an outline, web, or list to plan your

are happening to him. Describe in detail the response.

country to which you would run and why.

frssm,
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UNIT 5: 5TUDY

&

TEST PREPARATION AND REFLECTION : LESSON 3: APPLYING TESTING STRATEGIES

Student Resource:

£

Beat the Test Maker!

TEST QUESTION

4. Draw a line to mateh the word and the
correct definition.

Synonym  —a word ol opposite meaning

Antonym  —a word having the same
pronunciation and spelling
but different origins and
meanings

Homonym —a word huaving the same or

almost the same meaning as
another word in the same
language

5. True or False

All birds con {ly.

* Read all of the possible answers.
* Cross out answers as you match.
s Match answers you know lor sure.

¢ Understand that all parts of the statement must
be true for the statement o be true.

6. a. We usually start back to school afier Labor
Day in the month of
h. In the month of , We are
always excited to get out of school and play
at the pool.

¢. | wish didn't have as
many rain showers, because it is my
birthday month.

April August May

January June

* Fill in the blank with your own word helore
looking at the choices.

* Try to answer the question without using the
word bank; then find the best fit.




TEST PREPARATION AND REFLECTION : LESSON 3: APPLYING TESTING STRATEGIES

Student Resource:
Tips for Standardized Tests

Before the Test

Foliow Teacher Instructions Read Directions Carefully

Pay close attention to your teacher’s directions. Make sure to carefully read the directions at the
They will give you instructions on how to beginning of each test section before beginning
complete each test and might even go over some  the test, Don't assume that you know what
sample exercises. The teacher might explain the directions say. If you don't understand the
important directions to you that are not written directions, raise your hand and ask for help.

in your test booklet.

READING AND WRITING
For Long Reading Passages, Read the Questions First

e Reading the questions first allows vou to know what information/answers you are looking for.

¢ Look for context clues.

Writing
1) READ  2) THINK  3) ORGANIZE  4) WRITE

MATH

Steps to Solving Problems

¢ Read problems carefully. ¢ Solve problem(s).

¢ Underline the key information. ¢ Check your work.

¢ Number the steps. ¢ Explain: How did | reach my answer?

Why did [ take those steps?
Copving information

When solving a problem on scratch paper, double check that vou copied the information correctly
from the test booklet before solving the problem. This can save vou a lot of time. It is also
important to remember to line up the numbers (ones, tens, hundreds) before solving the problem.
Be sure to show all of your work and label everything.

My Answer Isn't Listed!
What should you do if you have answered the question and the answer isn’t listed as a choice?
* Reread the problem.

* Recopy the numbers.

¢ Solve the problem again.

S,

‘g LINND

531931vyls AQNLS

5-91



STUDY STRATEGIES

UMNIT 5:
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TEST PREPARATION AND REFLECTION : LESSON 3: APPLYING TESTING STRATEGCIES

Student Resource:
Doing Your Best on the Test!

In order to do well on a test, you must know how to take the test
as well as understand the subject matter.

Marking Your Answers

If you are filling in bubbles for your answers, make sure that you are flling in the bubble next to the
right answer. It is easy to fill in the wrong bubble by accident.

Tracking Your Time

A standardized test is a timed test. Every student will have the same amount of time to complete the
test, making this a [air test. When you are taking the standardized 1est, keep in mind that you will
get credit for the number of questions that you answer correctly. The more questions you answer
correctly, the more points you will get.

Multiple-Choice Questions

Read the directions.

Read the question first and try o guess what the answer is before reading the possible answers.
Get rid of choices that are obviously wrong {(cross them out).

Look for word clues.

| O

Guess if you are still unsure.

Getting Stuck

Sometimes you feel stuck when you can't answer a test question, Below vou will find some
suggestions about what to do if this happens during the test.

I. Reread the question.

2

. Search for any key words or clues.

. Reread the answer choices.

de W

. Try putting the question into your own words.

What can | do the night before and the morning of the test?
. Get plenty of sleep, so go to bed early.

b —

. Eat a healthy breakfast.
3. Remind yourself that this is only a test.
4. Think about doing vour best.



TEST PREPARATION AND -RE-F-LECTI'd-N: LESSON 4: ANALYZING MISTAKES

O
Analyzing Mistakes

Objective Materials
In this lesson, students wilk: Student Guide page 77
® Reflect on test-taking and
test preparation strategies
Planning Ahead

® Be prepared to pass back to students
a recently graded test or quiz.

Procedure

Please feel free to select and adapt parts of the procedural suggestions below.

Pass out tests or quizzes that have been graded already.

0 E Alter reviewing the correct answers with the class, have students turn to page 77,
— Analyzing Mistakes.
-
Lol
[
Read the directions and discuss how to analyze one’s mistakes.
Step |: Use tally marks to indicate how often each type of mistake was made on the
Ll test/quiz under the appropriate heading.
:I ! * | misread the directions.
d * | made a careless error.
=L ® | didn't study very well.
- e | didn't use test-taking strategies.
<C Step 2: Record the “Tally Total” at the hottom of the table for cach section. <
3
o
=
=
Reflect on mistakes made and set a SMIART goal. 2
(- Step 3: Instruct students to circle any areas that significantly impacted their grade. E
0 5 Step 4: Individually set SMART goals based on mistakes made that will help to improve E
the results on the next assessment. o
o :
[%e)

Modod 5903



STUDY STRATEGIES

UNIT &:

5-94

TEST PREPARATION AND REFLECTION: LESSON 4: ANALYZING/MISTAKES

Provide feedback.

Ask students il they found any trends in their reflections.
Ask what can they do differently in the future.

SUPPORT

41 BRIDGING TO THE CLASSROOM

* About lour days prior - ® Use these reflection sheets
Lo giving another - during parent/teacher
assessment, review these  conlferences or in one-on-one
rellection sheets again : student conferences.

so that students will be
reminded of their previous
perlormances and needs.

¢ Teach this lesson in
conjunction with setting
SMART goals. {See Unit
6: Goal Setting,)




TEST PREPARATION AND REFLECTION: LESSON 4: ANALYZING MISTAKES

Student Worksheet:
Analyzing Mistakes

Name: ... . i i Date:

PART I. Use tally marks to indicate the types of mistakes that were made on the selected
test/quiz. Then, complete Part 11 and Part 11 at the bottom of the page.

1 answered this question incorrectly because...

I misreadthe = !madea - | didn't study I didn't use Other

directions. careless very well. test-taking {Describe)
error. strategies.

See page 34, See page 68,

Following The Best Way See page 72,

Written : for Me to Test Tips for

Directions: Prepare. All Types.

cucce.

Tafly Total

PART EI. Circle the area(s) that impacted your grade significantly.

PART IIE. Set a SMART goal that will improve the results on your next test/quiz.

e,
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STUDY STRATEGIES

UNIT 5:

TEST/PREPARATION AND REFLECTION: LESSONI5: CREATING A RUBRIC

Creating a Rubric

Objective Materials

In this lesson, students will: Student Guide pages 78-79
* Generate a project rubric

Planning Ahead

* Gather examples of rubrics vou have
used in the past or from other teachers
in your school.

* Gather examples of various travel
brochures, il possible.

Procedure

Please feel free to select and adapt parts of the procedural suggestions below.

e oo ui Bl = Syt Sl R _

Discuss objective for the lesson/activity.

Ll
—_— Ask: What is a rubric? (Answer. A rubric is a scoring tool that lists the criteria used 10
— evaluate a project. Rubrics identify the level of performance needed in order to earn
(&) a specific grade.)
o Ask: What is the benefit of using rubrics?
2 * Rubrics are helpful to communicate exactly what is expected from a student when
m P b7 p
completing a project or writing an essay.
o pleting a pro) & ¥
# There aren't any secrets!
Ask: Can you think of an assignment where a teacher has used a rubric? What was your
Ll ) g y
(e experience with that assignment?
Show several examples of rubrics that you have used in
the past or examples from other classrooms.
o)
n:% . Note commaon threads between all of the rubrics:
S e Criteria: Identifies the parts of the project that will be evaluated.
= I proj
—Jﬂ ® Levels of Performance: A continuum of descriptors 10 help evaluate mastery of project
S objectives. Provides detailed feedback lor evaluation.
LS

® Total Score: Each criterion will earn a score. The overall score evaluation will be

determined by adding the criteria scores,




TEST/PREPARATION AND REFLECTIDN: LESSON 5:'CREATING YA RUBRIC

DISCUSS
AND COMPLETE RUBRIC

Complete page 18 in the Student Guide, Science Fair Rubric.

Discuss the criteria tor the Science Fair Rubric. Discuss the levels of performance.
Note the words in italics (within the rubric) and their ability to assist in varying levels of
evaluation in creating rubrics.

To assist in understanding levels of performance, fill in the blank areas on the Science
Fair Rubric. This may generate lots of discussion, and spending time discussing this step
will help students understand the continuum on which projects are evaluated.

Create a Travel Brochure Rubric or another of your
choosing, based on your content area specifications,

..E using page 79 in the Student Guide, Project Rubric.
tad
L lc'z" ~ Note: This part of the activity can be done independently or as a class, depending on
= P . . .
b=t level. This section can be adapted to have students create their own rubrics of another
§ project of your choosing.
o . :
w  Step I: Show students examples of travel brochures. Generate a list of evaluation criteria
- o T of a well-produced travel brochure (e.g., visuals, places to stay, activities, dining,
o . )
N demagraphics).
]
—lg Step 2: Choose four important criteria from the list and add them to the y-axis of the
— Project Rubric.
=
=2 Step 3: Establish descriptions for levels of performance along the x-axis. Start with Level
mll ' 4 and then Al in Level 1, leaving the middle sections for last. You may need to
adjust lanzuage in other levels as you go. This will assist in establishing baseline
expectations for the project.
w 4 % 3 2 i 1
—  Places to Dine  © Discusses all ol the § Adequately  Discussestwool | Discusses only one
O : ® Food type - criteria while using : discusses three of £ the criteria with ol the criteda with
= : @ Ambicnce ¢ descriptive words.  : the criteria with Jots © some detail. ¢ little or no detail,
T i ® Price range ol detail, : : :
S | itlecaon : i pan S :
Ll ;
If completed independently, group students and share their performance-level descriptors. ~
7]
Ll -
(o= . —_— . S
— Conclude the activity by reviewing the importance <
v
f:)l of using rubrics as a means for project evaluation. >
= =
S =
o i
Moded, 597



TEST PREPARATION AND REFLECTION: LESSON 5: CREATING & RUBRIC

Student Worksheet

Science Fair Rubric (Display and Oral Presentation)

Date:

Name:

Fill in the blank levels of performance based on the given criteria.

DIRECTIONS
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O

O

Project Rubric

Nam - . .. . . Date:

irst, decide upon four criteria important for evaluating the project.
Then write a description corresponding to each level of performance.

SCORE

LEVELS OF PERFORMANCE

/6

TOTAL SCORE

L



